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INTRODUCTION

This book contains a selection of teaching activities
desigred to be used with The State of The World Atlas
(Michael Kidron and Ronald Segal, Simon and Schuster,
1981).  Teachers of social studles, current issues,
foreign language, sclence and journalism will find these
activities useful in integrating the Atlas into their
curriculun, o

Organization:

The book is divided into three sections, the first of
which uses an area studies approach, A variety of
activities focus on geopolitical and cultuzal groupings
of nations. Stereotypes, similarities and differences,
and interrelationships among the natlens are explored,
The sacond section keys in on a number of issues such
as human rights, conflict, and power, In the last
section, students apply research skills to the Atlas
.ag a whole, -

Skille:
All activities involve the use of more than one map and
are structured to reinforce higher level cognitive skills,
Rather than using the Atlas to locate a gset of unrelated
facts, students are encouraged to compere, analyze, and
ask questions that lead to further study in other sources.

(c) CTIR
University of Denver
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Ticle: INTRODUCING TUE STATE OF THE WORLD ATLAS

Introductfon:

To familiarize students with the organization

and wlde variety of {nformation in the Atlas,

this activity is designed as a puzzle, In order

to successfully complete the puzale, the student
must use the various maps as well as the table of
contents, including the Introduction, The States
of Lhe World, Notes On the Maps, and Subject Tndex.

Objectives:

To locate nformation in The State of the World
Atlas by using the various reference aids provided,

To Interpret the maps and written data in the
Alas

Grade Level: 7-12
Time: 1-2 class perlods

Materials: Handout /1, “Introducing The State of
the World Atlag"

Procedure:

i .
Step 1. Distribute The State of the World Atlas
to each student or palr of students,
Allow them to examine it Freelv for a’
few minutes. Brainstorm ways in which

the Arlag could be used in the particular

subject the class is studying. Ask stu-
dents to list people other than students

Step 2.

Step 3,

who night find a use for the Atlas
(e.g., government officials, bankers,
manufacturers, church groups,)

Review the location and use of each of
these parts of the Atlas: Contents,
Introduction, maps, The States of the
World, Notes on the Maps, and Subject
Index,

Distribute copies of Handout #1, Tell
students that they will be deciphering
2 secret phrase which 1s very important
to an understanding of the "state of
the world" itself and of the Atlas.
Review the directions on the handout.
Set a reasonable time limit, since ef-
ficiency in the use of the Atlas is
one of the goals of this activity.

. When gthdents have angwered all 16 ques-

tions, briefly check their answers for
accuracy, Discuss any dlscrepancies

ot problems in locating information,

Discugs the meaning of the secret phrase
"frame of reference” in the context of
this statement: "[The State of the World -
Atlas] provides a frame of reference for
the changing pattern of events," ¢

Enphasize the idea that the Atlas tepre-
senta g view of the world at a particular
point in time, and that it iz like one

" (e) CTIR |
University of Denver ™
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frame in a woving picture. It should
not be viewed as a source of definitive
information, but as a starting point,

a basis for comparison., It should
raise as many questions as it answeis.

Step 6. Ask students to complete the Handout
by writing a paragraph using examples
from the Atlas to explain ihe meaning
of the Atlas as a "frame of reference.”

Key to Handout f1

Famines

Resources

Arms

. Middle Fast

Eire

(man

Food

g, Rich and Poor People
9. Ethiopia

10, Four
11. Europe

12. Right to Learn
13. Expectancy

14, North

15. China

16. Exporter

[T ]

[ |

- - -

SECRET PHRASE:

A e = e T = m AR b S owes e omm == == ==
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AREA STUDIES

(c) CTIR ,
University of" Dénverl {




Activities Using
*the State of the World Atlas’

Title: LATIN AMERICA: CHECKING OUR
PRACONCEPTIONS

Introduction:

One of the first steps In learning about another
culture is to check our preconceptions against
curreat data, We often find that we are carrying
around outdated images, misconceptions, or sterep-
types which need to be revised through further
study. This activity offers the student & chance

to check his/her preconceptions about Latin America,
The statements include some common misconceptions
as well as some Interesting facts which should

theme which should be emphasized in the debriefing,

Objectives:
To interpret data from maps as 2 check on precon-

ceptions about Latin America.

To analyze statistics from a varlety of maps and
make conclusions about the standard of living
in Latin America.

To identify examples of diversity in Latin America,

Grade Level: 7-12

Time: 1-2 class periods

Handout #2, "Latin America: Checking
Oue Preconceptions';
The State of the ovld Atlas

Naterfals:

Frocedure,

Step 1,

Step 3.

Step 4.

Ask students what they had expected

their school to be like (or class, city,
etc.) before they arrived for the first
day. What were their sources of infor-
mation? low accurate did they turn out
to be? What mistaken or exaggerated
{deas did they have? How did these ideas
change! Relate this discussion to ways
in which we learn about other cultures.
Ask for examples of mistaken or exagger-
ated ideas that they had about other
cultures and how these ideas have changed.

Distribute Handout {2,

Explain that the

or false. Students will have a chance to
check their preconceptions against one
scurce of information, but first they
must guess, based on what they now know
or belleve, whather each statement is
trve or false. These angvers go in the
column at the left marked PRETEST.

There are two blanks at the bottom of
the handout. The teacher may wish to
develop two more statements about Latin
America which the class identifies as
their own preconceptions. (Make sure
they are onés that can be tested through
the evidence on the maps.) .

Distribute copies of The State of the

World Atlas to each student or pair of

students. Review the directions for

..
[

(¢) CTIR
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Step J.

Step 6.

Step 1,

Step 8.

Part A at the top of the handout,
pointing out that there are three
Ehiﬁgs to da far each statement--
ba:ed on the Evidence, l15tiﬂg thE
nunber of the mep, and rewriting the
false statements to make them true.
Remind studenis to make use of the
Tahle of Contents and Subject Index.

Check the student answers to Part A
with the answer key, Discuss the

vay in vhich each answer was located
as vell as the implications of the
answer itself. Ask students which
ansvers surprised them tie most and
discuss reasons for their misconcep=
tions and/or lack of information.
What questions were raised that need
to be answered by other sources?

Ask students to complete Part B by
defining what constitutes a stanaard
of living and by enalyzing the maps
which contain that information,

Check student angwers to Part B,
asking for specific data to back up
their conclusions.

Have the students complete Part C, then
discuss the concept of diversity in Latin
America as it applies to standard of liv-
ing, languages, politics, and other topics
which will be included In further study

of the area. Ag a class, list examples

of diversity witlin Latin America based

on evidence from the Atlas,

Step 9.

Key:

Part A:

If students have found the answer to

the bonus, discuss the inplications

of the fact that many latin American
countries have a GNP less than the big
milcrinational corporations. How does
this affect their foreign policy? Eco-
nomic standing in the world? Domestic
polities? Point out that the World

Bank classifies Mexico and Brazil as
NiCs ("newly {ndustrializing countries"),
a group of countries which are among the
most rapidly developing in the world.

F; Map 78, Latin America as a reglon
spends a lower proportion of its GNP on
milicary uses than any other world region.

F; Map #8. Latin America is a net ex-
porter of food.

75 Map £20. (Note: An assumption is
made that the proportion of scientists
and engineerg in the population is an
gecurgte measure of technelagical ad-
vancement,)

T; Map #21, (Note: Venezuela receives
66% of 1ts export Income from petroleun.)
T; Map 23, GNP per head map inset,

Fi Map #3. Brazil has the greatest gap
berween rich and poor of the Latin Ameri-

(¢) CTIR 2\
University of Denver
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can countties. (Note: DBased on availa-
ble data,)

7. T; Map #49
8. T; Map £30

9, F; Map #53. The water off the West Coast

10. T; Map #5. (Note: The decline in indus- :
trial growth rate could be linked to the / -
political need for the Argeritine junti— f/
to take a stand such asffﬁéy did on tizsaﬁaia%ssf

. &

Falkland Islands.)
/
Part B:

Answers will varv, but mske sure they are
supported by specific data and that the mean-
ing of a standard of living is clearly under-
stood. |

Highest--Brazil, Mexico, Argenting, Chile,
Venezuela (others if supported).
Lowest-=Bolivia, Paraguay, Honduras (others
1f supported).
I
13

Part C:
Answers will vary,

Bonus: Mexico and Brazil (Map #33).

21 9 (¢) crR
University of Denver
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Title: SGUTH ASIA: A REPORT CARD
Introduction:

The natlons of South Asia have faced serious
socioeconomic problems since independence.
This activity explores some of those problems
using the analogy of a report card. Students
are asked to "grade" each nation based on
specific criteria for their present perform-
ances. Then they are asked to look at other
factors which must be considered in a fair
evaluation==background, relative progress over
a period of time, and socio/cultural/geographic
factors which may influence progress. Disci=
pline, or evidence of social protest, is also
explored with the opportunity for discussion
on the advantages and disadvantages of author-

Objectives:

To evaluate the success of South Asian coun-
tries in solving socloeconomic problems.

To recognize other factors which must be
included in a fair evaluation.

To analyze the relationship between authori-
tarian forms of government and the solution
of socioeconomic problems in a developing
country.

Grade Level: 7-12

11

Marerials:

Card"; The'State of the World Atlas

Handeut #3, "South Asia: A Report

Procedura:

Step L.

Step 2.

Step 3.

Ask students to describz the basis om
vhich they are graded in school. They
will probably wention things like tests,
homework, even vhether or not the teacher
likes them. Accept all answers and
yrite them on the blackboard. Then in
a second column, ask students to list
ways in which they would "grade" the
progress of a developing country. Ideas
such as visiting the country and using
statistics should come up. Ask which
would be easiest to measure (like in a
math test). The responses probably will
be that visitors would get a very sub-
jective impression, other leaders m!ght
be biased in thelr opinions, but statis-
tics would be easlest to measure.

Distribute copies of Handout #3 and The
State of the World Atlas. Tell students
that they are going to have a chance to

"test" and "grade" the nations of South

Asia in six subject areas, or problems.
Review the directions on the handeut
through #2, Give the students time to
complete the map and chart.

Review the data and grades on the
students’ charts, Make sure that tiy

(c) CTIR
University of Denver
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Step 4,

Step 5,

judged the data in the pre per divection
(e.g., high {1lterscy 16 Dad, while a
high GNP/capita is god), Discuss reacons
wiy some students graded h 2rder than the
others, Did they do it in relation to
the rest of the vorld, whl ch made South
Asia, as a region, 8l rel atively low?
Make as many analogles to the students’
school experiences # poss Zble (e.g.,
skill deficiencles handlca pping progress,
ability tracking, problems 1in one area
leading to problems In others), Issues
will probably be ralsed that will lead
naturally to questim #3,

Raise the whole isswe of fairness which is
central to question /), Then ask students
to write down thely ideas znd share them,
At this point, studemts should be raising
nore questions than can be answered by the
Atlas, Encourage hypothes Lzing and, if
possible, referente to other sources,

full of low achievers, They should mention

things such as low mrale and poor disci-

pline, Ask how the teache s often respond
to these problems, Then make the analogy

to the problem of 1w and order in a poor

developing country, Ask s tudents to com=

plete questions #4 ad {5 on the handout,

In the subsequent discussion, ralse issues
such as the following:

What were probably some of the causes
of the student and urban protests
in South Asia? (Maps {64 and #65)

How did the governments respond?
(Maps #31 and #28)

Other countries with similar socio-
economic problems have not experi-

enced the same protests, Why (e.g.,

Communist countrieg)?

o hat techniques have been used in

schools to improve discipline and
morale that might have rough paral-
lels on a national level? (Examples:
programs to make students feel more
of a personal commitment, incentives,
goal setting, diagnosis and treatment
of basic problems holding back pro-
gress, adaptation to cultural glvens)

Follow-up: Students could design a new
way of evaluating progress in nations
such as those of South Asia,

(e¢) CTIR
University of Denver
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Title: FAST ASLA: THE NUMBERS GAME

Introduction:

One of the important concepts in studying East
Asia is scale=~over one billion people in China;
a nation (Japan) the size of California which
can successfully compete with the U.S. in some
markets; the vast expanse of mountainous land
which forms the "Roof of the World" in Tibet;
and the potential of the mineral resources of
the region. This introductory activity attempts
to stretch students' images of East Asia.
Through a variety of exercises using The State
of the World Atlas, students get a measure of
numerical strength, length, height, comparative
size, and distance In East Asia.

Objectives:

~To develop the concept of scale in relation to
East Asia,

To make quantitative comparisons between East
Asia and the United States.

To predict changes in population and other
variables and to speculate on consequences of
these changes.

Crade Level: 7-9

Time: 1-2 class periods

Came"; The State of the World Atlas

13

Procedure:

Step L.

Ask students to list all of the examples
they can think of for the uses of a2
scale (welghting, measuring length, graphs,

* maps, art, music, etc.). Then decide as

Step 2.

a group on a comuon definition of the
cerm. Discuss its importance to the
individual in getting a realistic idea

of the world around him/he=, For example,
why s it so important to understand the
relationship between a road map and the
area it represents? Make sure that the
1dea of relativity and comparison are
included in the discussion.

Explain that this exercise will apply the
concept of scale to a study of East Asia.
Ask students these brief warmup questions:

- o How many Chinese are there to every

one American? (Approximately four)

o How high is the world's highest
mountain? (Mt. Everest is 29,028 _
Feety or 8,848 meters above sea level.)

o What East Asia citles are among the
five largest in the world? (Answers
may vary, dependlug on the source, but
Tokyo, Shanghai, and Beijing are
listed by most sources as among the -

top five clties.)

s 3
| 4
(c) CTIR
University of Denver
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Step 3.

Step 4,

¢ The longest international land bound-
ary in the world is between what two
countries? (China and USSR)

Distribute Handout #4 and coples of The
State of the World Atlas, Review the

directions and give thestudents time to
complete Part A, Check the answers and
discuss the implications of the compari-
sons as well as indications of trends,

Discuss their answers, allawing £hem con-
siderable lacitude in their answers as
long as they support them with evidence
from the maps or other sources, Remind
them that the information in the Atlas
is in some cases already oudated--that
it represents one point in time and is
subject to change. Being able to accur-
ately assess trends and predict what will
happen on the international scene 15 an
impartant skill fo husinessmen, pﬁliti-

ers,

14
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Title: WESTERN EUROPE: THE COMMON Goon?

Introduction:

Western Furope provides a good case study for
the interconnections, interdependencies, and
conflicts that arise between nations ‘of a region
as well as between that region and the rest of
the world. This activity is meant to provide
students with an opportunity to gather evidence
to support some general position statements.

As a research assignment, it would be suitable

a smaller scale in organizing evidence to
support a particular position,

East of the five statements included in the
activity relates to one form of interconnection
or conflict, either within Western Europe or
‘between Western Europe and other parts of the
world, Because it requires some basic know-
ledge of Western Europe, this sctivity should
not be used at the beginning of a unit, but
after students have sufficient background.

Object jves:

To analyze maps in the Atlas for patterns of
conflict and interconnection,

To gather evidence to support a general posi-
tion statement.

To summarize the supporting data for a general
position statement.

kIS

Grade Level: §-12

Time: 1-2 class periods

Materials: Handout #5, "Western Europe: The:

Comnor; Good?"; The State of the World
Atlas

Procedure:

| Step 1,

15

Ask students to think of their own
commnity and to list some of the ways
in which 1t is divided (neighborhoods,
subdivisions, residential/business/

- Industry, school districts or zones for

Step 2.

individual schools, etc.). What potential
conflicts are there between the divisions
of the community? How are they inter-
connected (economically, socially,

of patterns or conflict and interconnected-
ness does the community have with the
outside world? Encourage students to

- represent their ideas graphically using

diagrams or sketch maps and symbols to
represent conflicts and interconnections.

Distribute coples of Handout #5. Ask
students to identify which statements
about Western Europe indicate inter-
connections, which indicate conflicts,
and vhich might contain both. Encourage
divergent opinions, but ask students to
justify their opinion with examples of
specific interconnections/conflicts,

(e} CTIR
University of Denver
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Step 3.

Step 4.

Step 5.

3

Distribute coples of The State of the
World Atlas to each student or to pairs
of students. (The teacher may prefer
to have students work in groups of 4-5,
each of which finds evidence for only
one statement. This would depend on
time and the nature of the class,) Re-
view the directions on Handout #5,
asking the students to gather as much
evidence from the Atlas as they can
find which would support each of the
scatements. They should take notes in
the blank space provided below each
statement, indicating from which maps
they got their information.

Review the data collected for each
statement, Discuss evidenca which
contradicts the statement, and indi-
cate that although it is valid evidence,
for the purposes of the activity, enlv
supporting evidence was to be collected.
Also note what kinds of evidence are
nissing from the maps, What sources
would probably be useful in finding

the missing evidence! (If the teacher
wanted to extend this lesson, students
could be asked to collect evidence

from at least one other source.)

Ask students to choose one (or more)
of the statements and to write a para-
graph summarizing the evidence suppor-
ting that statement. Encourage the
students to organize thelr information
into a convincing argument. hey may

16

Step 6.

wish to add disgrams, tahles, maps, or
other visual aids to strengthen their
arguments.

In the debriefing after students have
completed their paragraphs, return to

the idea of the community. Discuss the
most important interconnections and con-
flicts within Western Europe that emerged
during the activity. Ask students

to predict, based on the idea that the
Atlas is only a frame of reference for
one point in time, what will happen to
thege patterns within the next 25 years.

{e) CTIR
University of Denver
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Title: THE ISLAMIC WORLD: DIVERSITY

Introduction:

When they think of the Islamic World, many stu-
dents think only of Saudi Arabia and {ts neigh-
bors, This activity helps to expand that image
by emphasizing the scope and diversity of the
region. Students are asked to check on the
general validity of a set of statements and then
to indicate examples of diversity, A more
accurate and less monolithic image of the Islamic
World should emerge, The activity should fit best
at the beginning of a unit on the Middle East or
the religion of Islam,

Step 2.

Step 3.

ggjectlves‘

Islanic Ecrld (geagraphic sgcial, pnlitical
economic),

To identify examples of diversity.

Grade level: 7-12
Time: 1-2 class periods

Materials: Handout #6, "The Islamic World:
Diversity"; The State of the World
Atlas o

Procedure:

Step 1. Ask students to describe what part of

the world is inhabited by people who

follow the religion of Islam, Encourage

17

© Step 4

them to try to form a mental image of
the boundaries of the Islamic World,

Distribute Handout #6 and coples of
the Atlas to individuals or pairs of

students, Review the directions for
Part A, If necessary, help students

Interpret the key to Map #34, Give
them time to complete Part A,

Check and discuss answers, Students
may question the use of Marxism in
South Yemen and Afghanistan. Some may
want- to know why couatries like Chad
are shown with their northern half
Muslim and thelr southern half another
religion, while uthers like Nigeria
are striped. (The distribution of

“religlons In Nigeria hag been affected

by other societal changes, while in
Chad it 1s still essentially repional,)

On the population questions, bring cut
the idea that although we use the image
of Saudi Arabia to represent Islam, it

~ actually has'a gmall population in com-

parison to Islamic countries such as
Indonesia and Pakistan,

The statements in Part B are intended to
bring out some of the stereotypes and
misconceptions of the Islamic World as
well as to establish some general pat-
terns, Two questions specifically deal
vith the relationship of the U.5. and
the Islanic World (questions {2 and #10).

Jo
(c) CTIR
University of Denver
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Step 5.

Review the directions for Parts B and C
with students and remind them to use the
table of contents and subject index to
locate maps for each question.

Check answers to Parts B and C. Encourage
discussicn about general patterss and
examples of diversity, Ask students if
they see any subgroupings of countries
within the Islamic World that have many of
the same characteristics. On what cri-
teria would they create those subgroupings
(0il/nonoil; geo-raphic: Africa, Arabian
peninsula, Asiaj agricultural/nonagri-

cultural)?

As a concluding activity, ask students to:
(1) describe how their perceptions of the
Islamic World have changed based on the
information iu the Atlas, and (2) pake a
list of questions that this activity has
raised in their minds which could be
answered through further study.

Key to Handout 6

Ql:t

.

2

=£5

(see below)

Countries of the Islamic World:

Mauritania
Morocco
Senegal
Gambia
Mali

Iraq

Saudi Arabia

N. Yemen

Oman

United Arab Emirates

ERIC 3

Full Tt Provided by ERIC.

2.

18

Cont lnued

Algeria Qatar
Niger bahrain
Tunisia Iran

Pakistan
Bangladesh
Malayeia
Indonesia
Turkey
Kuwait

Libya
Egypt
Syria
Jordan
Somalia
Djibouti

and portions of the population of:

Chad

Upper Volta
Sierra Leone
Cyprus
Afghanistant

Sudan
Nigeria
Guinea
Philippinest
Lebanon

*Although the Atlas does not list the official
religlon of these countries as Islam, it does
indicaté religlous conflict, a result of
Muglim resistance to the central government.

The geographic span of the Islamic World is
from the Atlantic Ocean on the west to the
Pacific Ocean (Indonesia.and the Philippines)
on the east, and from Turkey and Iran on the
north to the African countries of the Sahel
on the Horn of Africa on the south.

Indonesia and Malaysia are most removed from

the religlous center of Saudl Arabia. These

nations are Muslim because of the trading
settlements set up inthe area by Muslinm .
merchants.
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4, Countries vith the largest populations include
Indonesia, Bangladesh, Pakistan, Egypt, Turkey,
and Iran,

5, Any answer which can be supported by evidence
from the map should be accepted. Possibili-
ties include Saudi Arabia, Mauritania, and
Libya,

Part B:

. True. Map #2. (Note: The exceptions are
Egypt, Saudi Arabia, Turkey, Syria, Iraq, and
Iran,) :

2, False, Map #16, Saudi Arabia sells more oil
to Europe than it does to the U.S,

3. TFalse, Map 118, Most nations in the Islamic
World are food importers, (Note: Exceptions
include Indonesia, Malaysia, Mali, Turkey, and
Senegal,)

b, True, Map f21, (Note: Exceptions include
Egypt, Senegal, Pakistan, and Malaysia,)

5. True, Map #38, (Note: Countries providing

much of this immigrant labor for the Arabian
Pealnsula's oil countries are North and South
Yemen and Pakistan.)

True., Map #41. (Note: Exceptions with over
30% or 40% of the labor force made up of
voren include some of the West African
countries like Mali and the Asian countries
of Malaysia and Indonesia,)

9

False, Map 43, Compared with South America,
countries of the Islamlc World have less
extre=es of wealth and poverty (within the

e |
-

country), .

(Note: The data on this map is incomplete
for the Middle East, Some students may say
that there is not enough information to
make & judgment, If they can support this
claim with evidence, accept it.)

8, True, Map M49.

9, True, Map #6l. (Note: Nations which have
separatist movements include Indonesia,
Malaysia, Bangladesh, Pakistan, Iran, Irag,
Turkey, Algeria, and Morocco,)

10, False, Map #11. The U.S. exported more arms
to the Middle East between 1973 and 1977 than
d1d the Soviet Union, (Note: Students should
be awere that this situation may have changed
since 1977,) |

Part C:

Answers will vary, Encourage students to be
gpecific, backing up their answers with evidence
from the maps,

4y
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Title: LE MONDE FRANCAIS

Procedure:

Introduction: Step 1.

This activity may be used in foreign language
classes or as part of a European studies or

world history course, The major concept in-
volved is the extent to which the Prench lan-
guage is a cultural tie between very diverse
nations and people. An interesting follow-up
would be to invite speakers from varlous parts
of -the French-speaking world to visit the class.

Objectives!

To recognize the diversity of nations in which
French is spoken,

To list cultural influences on other nations
through the spread of the French language.

To analyze historical trends in the spread of
the French language as well as in its decline - .
in some areas. Step 3,
To hypothesize about changes in the future,

Grade Level: 9-17 (could be adapted for lowe:

grades.) Step 4.

Time! 2-3 class periods

Yaterials: Handout #7, " Monde Francais";

The State of the World Atlas, Step 3.

2l

If the students have not used The
State of the World Atlas before,

they will need a brief intreduction.
Make sure to point out the various
parts of the book--the Table of Con-
tents, list of States of the World,
Notes to the maps and the Subject In-
dex. Give the students a few minutes
to browse through the Atlas and find

Introduce the activity by explaining

_ that it will give' them some knowledge

about the other parts of the world in
which French is spoken. A series of
photographs or slides of French-
speaking people in places like Canada,

_Africa, Southeast Asia. and the Carib-
~ bean would spark interest and lead to
- questions,

-ASleEUﬂEHES’tﬂ complete Part A of
© Handout #7, which will give them an

overview of the extent of the French-
speaking world,

Check the factual answers and allow

time for student hypothesizing on the
opinion questions before offering the
"answers" in the Key or other sources.

Ask students to complete Part B. Re-
view the directions, making sure that
they 1ist the country and the data,

Some students may wish to add the topics

(c) CTIR
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Fada

and maps to the chart and should feel
free to do so.

Step 6. ‘Review the students' answers to Part
B, emphasizing the variety of life
styles within the French-speaking
world., Discuss possible conflicts
and/or ways in which the elements of
diversity could lead to important tieg,
Step 7. Building on the previous discussion,
ask students to complete Part C on
the ties within the French-speaking
world, Allow any answers which can

from the maps.

Remind the students that the patterns
of diversity and interconnections with-
in the French-speaking world have
changed markedly in the past 50 years
and will probably continue to change.

Step 8.

Review some of the changes since 1900,

Ask students to discuss their answers
to the last two questions in Part C,
encouraging them to elaborate on
their plan for the leader of France,

F

Key:

Part A

1. There are 18 possible answers:

Official Name

Maurltania Ré%ublique Islamique de
Mauritanje

Mali Réﬁublique du Mali

Senegal République du Sénégal

Guinea République Populaire at

_ Révolutionnaire de Guinée
Ivory Coast  République de Cfte d'Ivoire
Togo République Togolaise
Beriin République Populaire du Benin
Upper Volta République de Haute=Volta
Niger République du Niger

(had République du Tehad

Central African Central African Republic
Republic ,

Jabon République Gabonaise

Congo République Populaire du Congo
Zaire République du Zaire

Lalleroon République Unie de Cameroun
Rwanda Rvanda

Burundi Burundi

Comorog - Etat Comorien

Morocco, Egypt; Lebanon, Tunisia

Morocco and Tunisia were part of the French
Empire, Egypt and Lebanon have had close
cultural ties to France since the early 1800s.
France had a strong influence on the education-
al system in both Egypt and Lebanon, and French
was used by many scholars. Communities within
both countries speak French as their first
language.

44
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Algeria, Morocco, and Tunisia have rejected Part C:

French as their official larjuage because

of nationalism and a desire to rid themselves  Answers vill vary,
of a syabol of imperialism.

3. English name French name Name in other
official languages

Belgium Royaume de  Koninkrijk Belgie
Belgique

Switzerland Suisse Svizzera (Ital.)
Schwelz (Ger.)

4, Indochina--Lacs, Vietnam, Kampuchea

Considering the attitude of the Communist
governments, the use of French will probably
decline in Indochina.

5. Canada, French Guiana, Haiti (also French
1slands in the Caribbean)

6. Mauritania, Ivory Coast, Central African
Republic, Madagascar, Tunisia, Senegal,
Djibouti, West Germany, French Guiana

7. French is spoekn by a sizable number of
people on all continents except Australia
and Antarctica. (Students could also make

a case for South America, In spite of French
Guiana.)

Part B:

Answers will vary.

o 4y 23
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Title: EL MUNDO HISPANICO
Introduction:

The State of the World Atlas provides some

of the Spanish-speaking world. This activity
.5 intended for use in foreign language classes
as well as classes in vorld cultures or world
history.lt examines current language patterns,
historical development, and areas of linguistic
conflict today. Comparison i3 made with the
Englisl and French-speaking worlds.

Object ives:

To link the geographic distribution of Spanish-
speaking people today with historic and cultutal
factors.

To identify areas of linguistic conflict.

To compare the Spanish-speaking world with the
French and English-gpeaking worlds.

Grade Level: 7-12
Time: 1-2 class periods

Materials: Handout §8, "E1 Mundo Hispanico";
The State of the World Atlas,
Additional resources on linguistic
conflicts in Spain and Latin America
(optional)

Procedure:

Step 1.

Step 2.

Step 3.

Introduce the activity by asking
students to list as many countries

as they can in which Spanish is the
official language. Group the countrles
by world region (e.g., Central Aeri-
ca, South America, Caribbean, etc.),

Do not expect all countries to be
listed at this point,

Distribute coples of Handout #8, "EL
Mundo Hispanico" sn4 The State of the

World Atlas. If the students are not

faniliar with the Atlas, allow them
some time to look it over. Ask them
to locate the map that would help to
complete their list of Spanish-speaking

Rule") and the 1ist of official names,

* "The States of the World." (Note:

Map #33 does not list the official
language when there is no linguistic
conflict, The teacher may need to as-
sist students in interpretation.) '

Ré?iaé the directions for Part A on the

- handout,. Allow students time to com=

plete it individually or in pairs,

The teacher may need to give extra
background on the areas of linguistic
conflict in Spain. Resources (news=
paper or magazine articles, hooks, ete.)
could be made available for more in-
depth study of the separatist issue in
Spain.,

4o
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Key:
Step 4. Discuss student answers to Part A,

Enphasize the Influence of Spanish Part A:

language on culture within the Spanish- , o

speaking world, List together as a 1, There are a possibility of fourteen answers:

class vays in which language helps to _ o
unite the Spanish-speaking world and Venezuela Replblica de Venezuela

Ld

vays in which it causes conflict, Spain Estado Espanol
| — Nicaragua Repiblica de Nicaragua
Tneluded in the discussion could be Hexico Estados Unidos Mexicanos
variations in language which create Honduras REPébliiﬁ de Honduras
socio-economic barriers within coun- Guatensla Reptblica de Guatemala
tries. Crsta Rica Republica de Costa Rica
Bolivia Reptblica de Bolivia
Step 5. Review the directions for Part B, en- Argentina REPébliﬁﬂ Argentina
couraging the students to use a variety Colombia Peptblica de Colombia
of maps for comparisons of the Spanish- Chile | Répébliﬁﬂ de Chile
English and French-speaking worlds. Vruguay . Republica Oriental del Uruguay
Remind thew that Map 133 does not it~ Panama  Reptblica de Panand
languages unless there is a conflict. El Salvador Republica de El Salvador
For example, they need to know that o 1
English is spoken in Australia, Canada, &+ . There are six possible answers:
ete. '
Bolivia Paraguay
Step 6. Conclude the activity with a discussion Ecudor -~ Surinan
about what makes the Spanish-speaking Peru French Gulana
world unique. Students could be assigned
to crézgégé=cullage of pictures and sﬁm- 3, Calicia (Galicia)
bols about the Spanish-speaking world-- Basque Provinces (Basque)
Unity amidst Diversity (diversity of Catalonia (Catalan)
5¥§i%ﬁ$;£?i§g%F§§ﬂ% ,Emﬁgﬁl@hagﬁ?ﬂh@mgwgéhm
nusic, ete,) ' colonized by the Spanish. In the Philippines
_ English and Tagalog are spoken,

Lul
Lo
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Iitle: NEWLY INDUSTRIALIZING COUNTRIES:
T MOVING O UP
Time: 2-3 class periods
Introduction:
Naterials: Handout #9, "Newly Industrializing

Where we used te talk about developing or Countries: Moving on Up"s The State

Third World countries as a graup, recently a of the World Atlas

new term hag come into use: the ' newly in-

dustrializing countries," or NICs, The World Procedure:

Bank has classified this Broup as the global -

"niddle income countries"; 5ingapore, Hong step 1. Begin with the concept of social class.

Kong, Brazil, Mexico, Taiwan, South Korea, the
Philippines, and Nigeria. This activity will
introduce students to the concept of NICs and
will use the Atlas as a source of supporting
evidence for the c classification, Students
should also gain an understanding of what they
cannot learn from a sta.istical resource, They
should be left with quesiions of values and

Ask students to describe the charac~
teristics of the upper class and lower
class. Responses shoyld include the
{deas that the upper class has often
Inherited its wealth, lives {n relative
isolation, and in some ways, exploits the
rest of the population; and that members
Df the lower class seem caught ina

personal/societal dynamice that lead to further "vicious cycle of poverty," but with

study. opportunities some manage to better .
themselves, Then ask students to lis:

Objectives: tharacteristics of the middle class,

, These should include an emphasis on
To introduce the concept of the NICs, or material success, education, and con-
"nevly industrializing countries," petition. To tie these concepts to
the international scene, ask students

To analyze the maps in the Atlas for evidence to list examples of "upper clags"

to support the World Bank's classification, ' nations in the world as vell as "lower
_ class” rations, Which ones would they
To identify the factors which make a nation's . consider middle class? On what basis
rapid economic development possible, are they making their classifications?
To evaluate the use of the Atlas as a resource Step 2. Introduce the concept of the NI or
for understanding international economics. "newly industrializing countrieg,”
Indicate that organizations such as
Grade Level: 0-12 the World Bank and the European Common

i) .
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Step 1.

Step 4.

-

Market now have 1dentified a group of
eight "niddle income countries" which are
referred to ag NICs. As with any group-
ing, this classification refers only to
the present situation. Ten years ago
Japan might have been considered part of
this group, now it has been included
among the rich nations. Depeading on

the level of sophistication of the
students, they might be able to speculate
on the identity of the eight NICs, Note
that two are in Latin America, one in
Africa, and the rest in Asia. List the
eight countries* as identified by the
World Bank: Mexico, Brazil, Nigeria,
Singapore, Hong Kong, South Korea,
Talvan, and the Philippines, Ask
students to speculate on reasons why
each is included.

Distribute copies of Handout #9 and The
State of the World Atlas. Review the
directions with students. Discuss the
types of criterla that could be used

in question #3, emphasizing the idea that
they should be basic as well as compre-
hensive as a group--not all weighted in
one direction. Glve students time to
complete questions #3 and #4,

Review the evidence on student answers
to question #3. Explaln that instead of
a complete explanation of the success of

¥Two of these aren't technically considered countries,
but are treated as separate units in the Atlas (Hong

Kong and Taiwan),

Al

the NICs, their charts are like pleces

of a puzzle with some key pleces missing.
Discuss the factors involved in middle
class ruccess--the Protestant work ethic,
immigrant social values, support by

family, presence of education/entrepeneut-
ial opportunities, and so forth. Bring

out the idea that although material
success can be measured for both middle
class people and NICs, the underlying
values and social structure have a great
deal to do with the reasons for that
success. Good fortune, in the form of

a good personal Investment or a nation's
discovery of a resource like petroleum,

can algo be a factor in success, Encourage
students to ask questions, hypothesize,

and if possible, follow through on researclf
into topics such as the following:

¢ The advantages/disadvantages of the
discovery of oil in Mexico and/or
Nigeria,

o The role of the Confuclan work ethic
in Asia,

o The Influence of foreign capital and
narkets on the development of NICs,

¢ The "cheap labor" inage—reality or
111usion?
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o The role of governments of NICs in
supporting private industry.

¢ The role of multinational corpora-
tions in NICs.

o The possible effects on NICs of a
mote protectionist trade policy in
industrialized countries.

29 (c) CTIR
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Introduction:

Although African countries have some of the
least developed economles, their products are
ized West, This activity explores the "African
Connection”--the agricultural and mineral pro-
ducts which are the raw materials for some of
the western high technology. Students inves-
tigate a number of maps in the Atlas to put

by looking at African trade and financial
relationships with industrialized countries,
they raise questions about thenm.

Objectives:

To collect information on specific products
from Africa,

To analyze the trade relationships between
African countries and the Industrialized
countries,

Grade Level: 7-12

Time: 1-2 class periods

tatertalg

Handout #10, "The African Connection:
AﬁﬁDﬂE%I@Sﬁchﬁg%ﬂd

Atlas

i

Step 1,

Step 2.

Procedure:

Distribute coples of The State of the

Horld Atlas and Handout #10. 1If

students are unfamiliar with the Atlas,

the Maps, and table of Contents. This
activity may be done in two parts,
Questions #1-7 are the basic information
on products from Africa, and questions
#1815 explore the nature of the trade
relationships between Africa and indus-
trializing countries.

Depending on the level of sophistication
of the students, this activity can lead
to a more in-depth study of the north/
south dialogue (see "Rich Nations/Poor
Nations" and "The NIEO--Justice or

 Blackmil?").

Key to Handout #10

1. Exporters

2. Ivory Coast, South Africa, Kenya

3. Europe, Japan, Middle Fast (Note: There is
infornation miseing on this map that would
‘affect the answer to this question. North
“America 1s a major market for products such
as cocoa and coffee, although on the whole,
it 1s a food exporter.)

il
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b,

This paradox is sddressed in the notes for
Map #18. Although Africa does have an over-
all surplus in food trade, much of this is
the result of commercial agriculture. Food
production for the population itself 1s often
decreased as commercial agriculture expands,
leading to food shortages, under nourishment,
and starvation. The notes to Map f44 also
(1972-1974)--unrestrained grazing, excessive
cultivation, and low rainfall in the area,
The famine in East Africa in 1980 was the
result of civil war, agricultural neglect,
and lov rainfall,

01l seeds and muts, cocoa, animals, coffee,
sugar, cotton

Petroleum, copper, preclous stones, non-
ferrous ores; iron ore, concentrates

Uranium, diamonds, manganese, chrome,
bauxite, antimony

Algeria, Nigeria, Libya, Gabon are members
of OPEC, Nigeria and Algeris ship large
amounts of oil to North America,

011 prices have risen, Countries such as

Ghana and Kenya which have no energy resources

have had to pay more for imported oil, while
the prices of thelr ageicultural products
have not risen accordingly, (Note: This
has also been a problem for the American
farmer on the world market, an interesting

eross-cultural link,)

10.

1

13,

14,

3

Japan's export trade is greater than all
African countries put together. (See
Map #22)

Japen's national income is approximately
twlce as great as the national incomes of
all African countries combined,

fngwers will vary, Included should be items
such ag skilled labor, capital, improved
port and transportation facilities, local
markets, governmental support, access to

taw materials,

fngvers will vary, Lov educational (Map
#46) and health (Map 45) standards, lack
of technological skills (Map #20), heavy
debts, (Mep #34), fluctustions in value of
local currency (Map #57), school enrollment

(Map #46), and the gap between rich and poor
in many African countries (Map #43).

Ansvers will vary, Discuss the way in which
these factors tend to perpetuate the system:

¢ Monopoly on technology (copyrights,
patents, etc.)

¢ Control of international financial
institutions

o Retrictive trade policies

¢ Suppression of unions

(e) CTIR
- University of Denver



Actiyities Using
""he tate of the World Atlas'

¢ Nultinational corporations in collusion
with ldeal governments

e The "brain drain” to industrializing
countries

15, Arswers will vary., Encourage a varlety

of 1deas,

o Cartels (OPEC, cocoa, copper, etc.)

Tanzania)

¢ Pressure through intermational organi-

zationg (NIEQ)

On the whole, these tactics have not pet
with much success, although OPEC had a major
impact in the early 1970s. China has begmn
to seek foreign technology and investment,
the Tanzanian experiment 1s in jeopardy,

and the ¥IEO has not been able to transform
1ts 1deas to acticns,

33
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Title: GLOBAL HUMAN RIGHTS AND WRONGS

Introduction:

A number of the maps in The State of the World
Atlas are related to the basic issue of human
flghfs This reflects the orentation of its
authars who state in thelr Introduction that,

"(W)hile it is true that the state has in its
time been an instrument for the extension of
personal liberty and for much material progress,
-1t has also been an instrument of personal
Dppression, collective violence, and economic
waste." The activity uses the maps a a jumping-
off point, and encourages students to ask
questions which lead to research in ather
SOUrCes.

szectivggz

To interpret maps for facts on human rights
around the world,

To raise questions about human rights which
lead to further study,

Crade Level: 7-12

Time: 1 class period, plus time for independent
research

Materials: Handout f11, "Clobal Human Rights
and Wrongs"; The State of the World
Atlas

Step 1,

Step 2.

37

Step 3.

Procedure:

Have the class list on the blackboard

all the rights which they consider basic
human rights. Ask each student to choose
the ones which he/she considers the five
most important on a global basis.

DiSCUSS sone of thé viaiatinns of these

in DEth cuuntzies.

Distribute Handout #11. Ask students to
list their five most important human
rights on the tope of the page. Review
directions for the rest of the activity,
Encourage students to use a variety of
maps to find information about human
rights, Possibilities include "The
State Apparatus,” "Military Government,"
"Yuelear Club," "Conscription and Con-
science,” "Bullets and Balckboards,"
"Scourges of the State," "Rich and Poor

~ People," "Women Workers," "Religlons of

rule," "The Right to Learn," "Bill of
Health," "Qur Daily Bread," and "Law and
Disorder,"

Discuss student anmswers, grouping them
by world area or specific right. Try to
establish connecticns such as between

a low educational level and labor ex-
ploitation, [Encourage students to
hypothesize about the actual sitvation
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in particular areas and possible causes
of human rights abuse. Depending on

the students' level of sophistication,

they might link specific abuses to
structuzal characteristics of the so-
ciety,
Step 4. Make a list of student questions from
Part B of the handout., These may be
questions raised by one map which could
be answered by looking at other maps in
the Atlas, or they could necessitate

discuss with students what kinds of
information they could get from each -
type of source (e.g., personal inter~
views, newspaper articles, government
documents, church publicat{ons, Amesty
International, labor unions, United
Nations agencies),

Step 5.

Follow through by assigning one human
right or research question to each stu-
dent and having them prepare a raport
using other sources, They could in-
clude maps based on The State of the
World Atlas format in their reports.

Students who become informed about human rights
violations in particular countries or regions

- may wish to check on possible ways-in which
they might translate their concern into action.
Organizations which can provide {nformation in-

%

clude Amnesty International, Oxfam, and the
American Friends Service Committee, as well
as specific church groups.

Bibliography:

Amnesty International Country Reports: These
~are mere detailed and could be used for
in-depth research on particular countries,

Power, Jonathan, Amesty International: The
Human Rights Story. New York: McGraw-Hill,

1981, 4 good resource for high school stu-

rights in a number of countries and regions,

Biographies and autoblographies (e.g., Steve
Btko, Jacob Tinmerman, Alexander Solzhenitsyn),

(c) CTIR
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Title: HUMAN RIGHTS: ON TRIAL

Introduction:

This activity is an alternative strategy for
teaching about the issve of human rights, It
is more focused on one country and oriented
tovard building a case for action against that
country's violation of human rights. The
format is adaptable to prepatation for a Model
UN or for a mock international human rights
conference.

Objectives:

To select evidence from the naps of human rights
violations by one specific country.

To research the "case” against that country in
its treatment of human rights.

To present the evidence in a convincing argu-
ment for the prosecution.

To plan a course of action agalnst these viola-
tiong by the U.5. government or UN agencies.

Crade level: 9-12

Time: 1-2 class periods, plug time for indepen-
dent research

Materials: Handout #12, “Human Rights: On
Trial"; The State of the World Atlas

Procedure:

Step 1, Discuss the concept of human rights
with the class. Help them to expand
rights which are essentially economic,
political and social. Help students
to understand the Interconnections
between these categories., For example,
people who cannot vote for their govern-
ment may suffer from substandard nutri-
tion and housing or labor exploitatiom.
Education, a social right, has economic
implications,

Step 2, Ask students to 1ist countries which
have been accused of human rights vio-
lations. Challenge the sources of

theit information. Is there evidence
of humah rights progress in any of these
countrizs?

Step 3. Distribute Handout #12, Students may
choose one country listed on the handout
or arother for which there is sufficient
information. Their first stép is to
gather information from The State of
World Atlas on human tights in that
country. Remind students to think of
economic, political, and social rights

“and to note the nanes of maps from
which they get their information.

[ ]
iy
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Step 5.

Step 6.

Using
of the World Atlas'

research on thelr eountrics In
sources such as the Amnesty Inter-

cles in magazines and newspapers.

Review the style and organization of
a prosecutor's indictment, Each
student should prepare a brief ar-
the country he/she studied, It
should include spacific charges of
fuman rights violations, supporting
evidence, and a plan for a course

of actlon by the U.5, government or
a UN agency,

Students may present their arguments
for the prosecution in [ront of the
"grand jury" (class), which may vote
vhether or not to indict the country,
(A variation might be to present the
argument for or against certification
of progress in human rights, as the
Congress requires for aid to E1 Sal-
vador and other countries, The class
could vote whether or not to certify
and what kind of ald [if any] to re-
commend., )

40
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Title: WORKERS OF THE WORLD

Introduction:

The work situation found ti.oughout the world
provides an excellent illustration of a number
of concepts/issues that have glchal ramifica-
tions: changing family structure due to more
women entering the work force; Interdependence;
cross-cultural awareness; and the consequences
of unemployment on people's lives, Recent
economic circumstances have made more citizens
take notice of the global labor situation and
patterns, Through these exercises, students
will gain a greater understaading of an activity
(work) that will occupy a latge portion of their
life span.

Objectives!

- E3

To identify the way(s) that labor is a global
concept,

To examine the consequences of the “flight of
labor" on national and international economics.

To investigate the consequences of rural-urban
migration on Third World countries.

To analyze the maps' relation o labor and to
make connectlons between political, eccnomic,
and social conditions and work patterns.

Time: 2-4 class periods

41

Materials: Handout f13, "Workers of the World";

The State of the Horld Atlas

Procedure:

As a warm-up exercise, have students in
a large group situation, discuss the
following:

Step 1.

| ra:q;tigps of work?

e What role(s) does work play in people
lives!

o What are some of the major categories
of vork (service, agricultural)?

@ What are some of the common condition
and problems (inflation, safety-

| “related) experienced by workers
~ throughout the world?

Distribite the Atlas and Handout #13,
Students may work individually or in
-~ palrg, Review the directions for Part
A and pive students time to complete
it. ‘Didcuss thelr answers,

Step 2.

Review the directions for Part B. After
gtudents have completed the section,
discuse their answers.

Step 3.

Step 4, Direct students to Map #52, Ina
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large group, students will glve future
unemployrent figures for each geo-
political reglon. Define geopolitical,
impact these project fipures will have,
For example,*there will be a need for
increased soclal services to facilitate
the unemployed.

Further Suggestions:

Students select an occupation found throughout
the world and compare/contrast that job as it
exists in another culture (Pol.nd, China, ete.)

would investigate such items as:

status

working conditions

salary comparison

the kind of tralning or education needed

Ancther 1dea would be to invite a guest speaket
from another culture to talk about work, labor
unions, and so forth, Then invite someone with
that same occupation who is American, Students
should be expected to ask questions so that

they could make some cross-cultural comparisons,

o
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Title: RICH NATIONS/POOR NATIONS

Introduction;

By the year 2000, it {s estirmated that ap~

.....

proximately 657 of the world's population
will be lving in poverty., This gulf be-
tween "rich" nations and "poor" nations
has been described 1n other ways: "Haves
and Have-rots" and the "North/South" dia-
logue. Through this activity students will
see the importance of this {ssue in an inter-
dependent world. They will study conditions
v in the "poor nations" to realize the "basic
needs" that are denied people in this situa-
tion. And students will examine the conse-
quences, the pressures, resulting from this
inordinate situation that some say could

prove to be disastrous for world civilization.

Objectives:
To identify the causes for this gulf,

To identify the basic needs denied or limited
to people living in "poor” nations,

To examine the area(s) most affected by this
gulf.

To analyze the consequences of the gulf on a
national and global basis,

Grade Level: 9-12

Time: 3-4 class periods

Materials:

Handout #14, "Rich Nacions/Poor Nations";
The State of the World Atlas

Procedure:

Step 1.

Stap 2,

43

Warm-up activity, Ask students for their
perceptions of Third World governments,

Be sure they understand the tern Third

World, Ask students for their perceptions

of the people In these cowntries, Then ask
students to speculate on those people's
perceptions of us, Put these perceptions

on the board to facilitate discussion,
Suggested perception items: values/attitudes

idea of progress
technology

work ethics

size of family
ambition

To follow=up on this exercise, ask students
nov they might check on the aceuracy of
their perceptions,

Distribute Handout #14 and refer students
to Map 43 in the Atias, Individually or
In small groups, depending on the nature
of the clags, identify what hemisphere
contains most of the poor nations, Then the
students will identify five other maps in
the Atlss that illustrate the gap between
rich and poor, Discuss their choices with
them,

14
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Step 3. Have students list some of the basic societies (U.5.) a factor? What responsi-
needs” term needs to be explained) bilities should we, the rich nations, take
that are denied to many people im poor to help correct the situation? Should
nations, Have students refer to maps ve? (The lifeboat scemario would be
in Atlas. To follow this up, discuss appropriate, i.e., there is only so much
with students the results of these needs food and money to be distributed, Those
being denied, Note: To develop this countries who can do something with it
further, students could do a report receive ald; those who will not use it,
(written or oral) comparing or contrasting it is a vaste.) Assuming that the sit-
the 1ife style of a "typical” family in uation is not hopeless, what approaches
the United States and a "typical” fanily are in order?
in a poor nation. Items to be considered:
calorie intake, Income, consumption Further Suggestions:
patterns, and so forth. - -

To make this issue less abstract and more human,
Step 4. Students will investigate, based on maps  filws are suggested. One film is especially
in the Atlas, whether or not there is any  outstanding--much of it was shot in Third World
evidence that the "cycle of poverty” can  countries and vividly describes conditions that
be broken. Be sure they understand this  exist in those areas. The title is Five Minutes
term. A brief statement should support to Midnight. It is in three parts, each 30
their findings. minutes in length. Teacher preview is important
to decide how to best utilize the film. Cuest
Step 5. In a large group, have students discuss speakers who work for an agency and have traveled
the major consequences of this gulf on to these countries could share experiences with
global economics and polities. Some the class.
items might include:

¢ Military conflict
s Allocation of food
o Foreign aid programs

Step 6. Students will discuss (again this is ideal
for a debate format) the moral questions
associated with this gulf. To what degree
is the pattern of consumption in rich SU

b (c) CTIR
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Title: REFUGEES: PEOPLE 0N THE RUN

Introduction:
Although records have been poorly maintained

and the population fluctuaces, the United Nations
and other "watchful" organizations estimate that
in 1981, approximately 15 million people were
refugees. Americans, in recent years, have be-
come avare of this problem with the influx of
Vietnamese, Laotian, and Haitian refugees into
the United States. Students will gain an under-
standing of a problem which because of its scale
demands more attention. Why has this become a
global issue? What impact does this situation
have on a reglonal and global basis? What do

we do to ease or correct thig human plight?

Objectives:

To identify reasons why there are large numbers
of refugees.

To identify the impact of this situation on a
regional and global level,

To begin to understand the problens associated
with belng a refugee.

To become aware of some solutions to deal with
this problem/issue.

Grade Level: 9-12

Time: 2-3 class perods, time should be flexible

Mngh@xMJMmﬁfmhmm
Run"; The State of the World Atlas

45

!

Step 1.

Step 2,

1 Step 3,

.

Procedure!

As a warm-up exercise have th- . “wients,
in a large group, discuss the’~ per:2p-
tions of what a refugee {s. §&. . .-
will discuss what it might be the o
be a refugee--being of deprived ol
basic needs and rights. If at all

possible invite a speaker who came into
this country as a refugee to share his/her

experiences with the class. Another
possibility would be to invite a repre-
sentative of an organization that assists
refugees coming into our culture.

Distribute Handout #15 and the Atlas.

-~ Refer the students to Map #32, "Refugees,”

Ask them to comment on the scale of the
refugee problem. What strikes them the
most when they look over the map? Have
students identify the geo=political areas
that generate most of the refugees.

Direct the students to use Map #32 and
other appropriate maps (finding those
maps should be part of their task) to

- find reasons for these homeless people,

They should list those reasons on the
Handout, indicating the map on which
they found the information.

(c) CTIR
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Step 4, Direct students to other meps in the
Atlas and have them identify the
impact of the refugee problem on a
regional and a global level with res-
pect to politics and economics.

relative to refugees wishing to enter its door.
This might elieit some lively debate considering
the present economic situation with so many
Americans out of work,

Further Suggestions:

Step 5. At this point in the exercises, the
teacher may wish to have students
share their information and views
vith the rest of the class, This
would also 1llustrate the concept
that people looking at the same in-
formation draw different conclusions
or perceptions.

Have students write up a brief report (4=5 pages)
on a particular case study (Cambodians, Viet-
namese, etc.) Included in this report would be:

¢ historical background |

o present circumstances of this group

Step 6. In a large group have the students
discuss what measures could be taken
to help correct the plight of the
refugees. You might want to point
out that some groups of refugees,
such as the Palestinians, have been
in that condition for many years.
Some areas of discussion!

o maps, charts, statisties to illustrate
information gathered.

o What kind of assistance 1s most \ .
helpful?

¢ To what extent should wealthiet
nations, not directly affected,
help?

¢ Why should we help?

The teacher might also involve students In a
debate on what position the U.5. should take

i6 |
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Title: SEPARATIST MOVEMENTS: FROM IRELAND TO INDIA
o Procedure:
Introduction: -
Step 1. 1In a large group, discuss with students
There is an Interesting paradox at work in the gome terms/concepts that are essential
world, although there is a trend toward inter- in understanding this issue, MNake sure
nationalism as reflected in & "world econony” they can identify and recognize the
promoted by multinational corporations, there ’ differences between geparatist, regionalist,
is a growing sense of nationalism as embodied and irridentist movements (refer to
in numerous separatist movements. This activity Map #61). Of importance 1s the concept
provides students an opportunity to explore the of nationalism; this should not be
concept of perception-misperception which undet- tushed through, especially if students
lines this issue, Students will examine "Terror- are unclear about the concept.
{sn" which often manifests itself in various
movements. In addition, moral questions related Step 2. Have students discuss their general
to the use of violence are raised. perceptions of these various movements.
What strikes them the most when they
Objectives: hear or read ahout the activities of
these movements? What emotions are
To locate some of the more significant nationalist elicited (fear, anger, sympathy)? Write
movements within the major geopolitical regions. - emotions on blackboard for discussion of
~ reasons behind cholces.

. To identify reasons for separatist movements.
Step 3. Distribute Handout #16. In small groups,
To examine the major consequences of these move- direct students to Map #61 in the Atlas
ments on national and global politics. and have them list five movements
according to classification. You may
Grade Level: 9-12 wigh students to focus on one geopolitical
T reglon,
Time: 3-4 class periods
o : Step 4. Direct students to identify reasons for
Materials: Handout #16, "Separatist Movements: separatist movements--the focus from
~ fron Ireland to India"; The State of - here on will be on just separatist
the World Atlas movements. Again you may wish to have
- them focts on just one geopolitical region,

b1 (c) CTIR
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Step 5.

Step 6.

Note: The Instructor may wish to as-
sign a brief written {4=3 page) or oral
report regarding a case study of a
separatist movement, This report would
include: historical background; evsiain-
ing reasons for movement; goals of move-
ment; methods used to achieve goals;

if possible, the future direction of the
movement .

Direct students to identify, with a
brief statement for each, the conse-
quences of these movements on national
and global political policies, i.e.,
Increase in security measures, suspen-
sion of certain constitutional lavs,

This exercise would be suitable for a
debate format. Here the morality of
violence which, in many Instauces,
plays an integral role in achieving
separatist goeals, 1sexaminad.

o Is violence ever justified In
achieving a goal such as self-
determination/self-rule, 1.e.,
Basques, IRA, Palestinians?

o Are there any similarities between
the American revolution and contem-
porary separatist movements?

¢ When there is violence, is one kind
more acceptable than another? For
example, if the separatists assassi-

nated a government official, s the
government roundup of suspected
"terrorists” and sympathizers and

tion Justified?

Further Suggestions:

This issue is ideal for role-playing. For
example, gome students would represent sepa-
ratists, some students the government the
separatists are contesting, some students rep-
resentatives of various countries (U.S., Eng-
land, France, USSR, Mexico, Egypt, etc.) who
are members of the International Court of
Justice (explain its function), The Interna-
tional Court of Justice would hear arguments
from both sides. '

(c) CTIR
University of Denver



Activities 'lsing
"The State of the World Atlas'

Title: THE ARMS RACE: SECURITY OR INSECURIT??!

Introduct jon:

The U.5. and the U.5.5.R. have enough nuclear
weapons to kill everyone in the world several
times over--overkill. In spite of that, hoth
sides argue "peace through strength." Many
third World nations whose populations are
destitute continue to purchase millions of
dollars worth of arms from "advanced countries."
A fierce controversy surrounds military spending
and sales, not only in the U.S., but also in
Europe and Third World countries., Students will
begin to sift through this complicated issue by
examining a number of items;

o the misperceptions between na:ions that
lead *o distrust and suspicion

o the extent of nuclear proliferation
¢ guns or butter

o can this cycle be broken

To examine the extent of nuclear proliferation.

To identify the reasons for the arms race be-
tween the U.5, and the U.5.5.K,

To assess the impact of amms spending on
social programs,

To examine the consequences of the arms race.

"~ Step 2,

49

Grade Level: 9-12
Time: 4-5 class perieds

Handout #17, "The Arns Race: Security

Materials: L
or Insecurity?"'; The State of the World

Mls

Note--you may wish to divide this
1ssue into two categories:

Procedure:

A: Arms sales and the puns or

B, Nuclear weapons

Step 1. Students should discuss the meaning of the
armg race. Then have students list
U.S, perceptions of the U.5.5.R. and
what thelr perceptions of the U.S,
might be (aggressive, evil, distrust-
ful, ete.) Write dowm these percep-
tions dn the boatd or ditto them off;
studentd should then see what gimi-
larities exist between the two percep-
tions: What ¢onclusions ean be drawm
fron these similarities, 1f anmy exist?
If there are any similaritles, should
this change our thinking/perceptual

Distribute Atlas and Handout #17,
Refer students to Map #11. Look at
the sale of arms abroad on the part of
the U.5. and the U.5.5.R, List the

9
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Step 3,

Step 4.

Step 3.

Step 6,

i ij

g Usin
ate of the World Atlas!

geopolitical areas where there are
significant sales. List the strategic
and econonic interests of both super-
powers in those areas,

Refer students to Map #11 and Map f12.
Students will examine any comnection
between the geopolitical areas that
purchase significant amounts of weapons
and conflict within that'ares, Their
position should be defended in one or
two brief paragraphs.

Refer students to Map #28 and ask them
to glve three examples of governments
which are militarily controlled and
also purchase signficant amounts of
arms.

Refer students to Map #8 and those maps
relative to gacial'pragrams (health and
education), Have students identify, with
examples, any correlation existing between
countries that spend large portions of
théif GNF on military goods and less on

(The following steps refer to the
nuclear segzégzilsg

Have them llst thgse natiﬁus who belﬂng to
the nuclear club and the ten nations who
are capable of joining the club by the
year 2000.

Step 7. Refer students again to Map #9. Have
them list the information that illus-
trates the need for strategle arms
limitation, i.e., SALT, Give students
a brief, basic background on SALT, Ask
them to 1ist their emotions based on
information in Map #9. You could then
discuss thelr emotions in terms of their
perceptions of the future.

Step 8. This exercise 1s a follow-up to Step 6.
Discuss with students the possible
problems posed by nuclear proliferation.
What can be done to discourage this
proliferation? For example, what role
could the U.S, take?

Step-9. The nuclear issue is ideal for a debate,
Students could take the proposition:
the U.5. should entertain a freeze
regarding its present mumber of strategic
weapons and "uture deployment and research.
Considering the freeze movement and the
administration's reaction to it, the
debate should prove lively.

Further Suppestions:

This topic lends itself to inviting in guest
speakers representing various sides in the
nuclear issue. There are alse many films and
filmstrips available from places such as the
dmetican Friends Service Committee.

| - ¥
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Title: POWER PLAY

One way of viewing relations between nations is
as a complex set of power struggles, with power
being expressed in a variety of forme, ineluding
military, economic, political, and resource con-
trol. In this activity, students will explore
the concept of power on a global scale, aralyze
the relative power of a particular country, and

in a simulated world crisis.

Objectives:

To define power in a global context.

To analyze the potential forms of power available
to a particular. country.

To respond to a simulated world crisis within the
role of a particular country and its power options.

Grade Level: 9-12
Tine: 2-4 class periods
“Materials: Handout #18, "Power Play"; The State

of the World Atlas; resources for
individual country analyses

Procedure:

Step 1. Brainstorm with the class, as a large
group, all the forms of power available

51

Step .

Step 3.

to nations on a global basis. Make
sure that the concept is interpreted in
the broadest sense, and that forms of
power such as food power, financial
power, and technological power are
included.

Distribute Handout #18, Part A, Assign
each student or small group of students
a country or region. Using The State
of the World Atlas as well as other
suitable resources, ask them to con-
struct a pover profile of that country
or reglon. You may wish to add other
forms of power to the profile based on
the class definition in Step 1.

Point out the information in the Atlas
represents a point in time and does
not, in many cases, indicate potential
power, Encourage students to hypothe-
size about potential forms of power for
their country or region, They may find

. answers in other sources, but indicate

that for the purposes of this activity

_ they should be creative and try to pro-

Step 4.

ject global as well as local trends.

After ctudents have completed their .
pover profile analyses, distribute
coples of Handout #18, Part B, "The
similated world crises." Tell students
that they have two tasks: (a) decide
on a course of action as an individual
country that will maximize their power
E
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potential, and (b) uake the necessary
alllances with other countries to pro-
tect and enhance thelr power,

Step 5. After all alliances have been mace,
ask each of the resulting groups of
countries to report on its plan of
action to the rest of the group.

Step 6. Debriefing questions should include
the following points:

¢ bhat forms of powar seemed most
effective’

¢ Which seemed most irresponsible?

o What role did ethies or morality
play?

o On what bares were alllances made!

o Which for.. of power wif¥l probably
become more effective in the next
Fifty years?

¢ Which will become less effectiva:

o s there power in numbers, or can
one or two countries continue to
control the centers of power in
the world?

o lhat are the alternatives to plobal
pover struggles? :

(¢) CTIR
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Title: |THE NIEO: JUSTICE OR BLACKMAIL?

Introducton:

The New International Fconemic Order (NIEO) is
an alternative nodel for economic development
proposed by the nations of the "south" or Third
World, Tt wes first drawn up In 1974 in
response to the international crises created by
the oil embargo. By 1980, approximately 120
nations, primarily in Latin America, Africa,

and Asia had endorsed the NIFD. This activity
presents the main points of the NIEQ program.
Students then find evidence in The State of
Horld Atlas to support or reject the proposals,

They organize the evidence into a case for or
againast the NIEO progran. Research skills are
emphasized because the students need to locate
pertinent Information and evaluate whether or
not it supporte the NIEO perspective,

Object fves:

i

To analyze the conditions which led to the pro-
posals of the New International Economic Order,

To select evidence in The State of the Horld
Atlas to support ot reject the prﬁpssals of
the NIEO,

To synthesize the evidence into coherent
argument,
Grade Level: 9-i2

1ime: 2-3 class pariods

93

55

aterlals:

Handout #19, "The NIEO: Justice of
Dacknail?"; The State of the World
Atlas; (optional) North-South: A
Pragram for Survival: The Repart nf
the Independent Comission on Inter-
natlonal Development Issues (MIT Press,
Cambridge. 1980); (Optional) The
Developing World, Narriet Baldwin and
Bruce Ross-Larson (World Bank
Educational Materials, Washington,
D.C., 1981)

Procedure;

e ——

Step 1.

Step 2.

IE students have completed either "The
Africam Connection: A Fair Deal?" or
"Rich Nations/Poor Nations," they ghould
Have some ideas about the perceived
injusiices axpressed by the natfons of
the "South." Revlew these and ask for

* cuggestions about how such Injustices

might be corrected, What proposals do -
the students have to change international
systems and the relationship between the
countries of the north and the south?

Distribute copies of Handoui £19 and

The State of the World Atlas, Discuss
student reactions to the proposals. Do
they think the proposals are fair?

Would they work: What factors might
prevent them from belng put into practice?
Are they realistie? What are the

CauY
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Step |

Step 4.

i o las!

‘poages e onts for and agalust

S e e

A eac £l  nt to take a position
e opn e the NIEO program (or
s ginns) Refer them to the
i 2¢  [ind evidence consistent
. o ne ¢ position, Remind students
ak gse of the index and notes
to consult at least five maps in
~ Atlas. Other sources may also
“sed, North-South: A Program for
V“ival will provide more background
on the NIEO proposals, and' The Devel-

oping World presents a more Ctradl-
tional approach to development.

Using elther a courtroom or debate
format, ask repregentative students
from each side to present their ar-
gunents for and against the NIEO pro-
gran, A forun could be organized with
outside speakers such as forelgn stu-
dents, representatives of industries
operating in the Third World, and mem=
bers of organizations like the Ameri-
can Friends Service Committee, The
two sides may then wish to egatiat

A compromise program,

102
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Title: STATISTICS: USE AND ABUSE

Introduction:

The State of the World Atlas is a valuable resource
for students, but 1ike any statistical source it

hes its limitations, In this activity the student
turns a critical eye on the source itself and
statistics in general, For what kinds of questions
is the Atlas most appropriate! What is left out,
either by selectlon or by the quantitative approach
Do the authors have a recognizable bias? How can
students supplement the information from the Atlas?

Db actives

To analyze the nature of information presented in
The State of the World Atlas,

To evaluate the Atlas a9 a gource of infnrmaticn
on internatiunal relations,

Grade Level: 7-12

Time: 1 class perlod

Materials: Handout 120,

The State of the World Atlas

Procedure:

Ask students to,l{st the charscteristics of
someone they would trust to bring them good
notes on an important class or meeting that

Step 1,

/they had misged, Write these characteristics

on the board, They will probably include

"Statistica: Use and Abuse":

Step 2,

Step 3,

(In the case of a cuntroversial meeting),
Would 1t be easler co get notes on a
math class or on an Amerlean wulture :
class? Discuss why it is more difficult
to communicate tne values and more
abstract ideas of the culture class
than the quuntitative nature of the
math class.

Distribute copies of Handout #20 and
the Atlas. Explain that this activity
will give students a chance to look
critically at 2 source=-to decide on
1ts most appropriate use and to become
avare of its shartcamings The idea
itself but that 1t pr presents an inc@m=
plete plcture that needs to be filled
in through the use of other sources,
Use of the Atlas as an "answer book" i
abuge, or at least a waste of {ts poten-
tial a8 a stimulus to curiosity and

- further study,

Allow time for students to complete the
handout, Accept a variety of ansvers,
since the point of the activity is to
develop a critical approach to statis-
tical sources, The process is more
important than the answers themselves,

" Discuss their findings, Ask the follow-

ing questlons to conclude the activity:

¢ What are the greatent assets of this
Atlas in studying “ntemational
relations?

accurate, complete, clear, neac, and unbiased

N B 104
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¢ What are its limitations’
o In which ways is this Atlas better than
sources such as the almanac that just

lists statistics!

o What kinds of questions does it answer
~ most effectively?

o What kinds of questions =quire .
infcrmation from other sources?

105 - 108
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Introduction: Follov-up Questions: . f

This activity cen be used as an affective pre- and o Is the world a frightening place to live in?
post-test for a serles of activities using The ,
State of the World Atlas. It is designed to o Tg the world too complicated or too confusing?

bring out some of the attitudes and perceptions

that students have about international relations, o Is the world shrinking? In what sense?'

Objective: o Can an individual have impact on the "state
| of the world"? Wow? x

To find out students' perceptions about the

world after having completed the exercises In

this book. -

Time: 1 class period or less
Materlals: Handout #21, "The World as You
Perceive It"; The State of the World

Procedure! .n 1 A S AL

Step 1. Distribute coples of the handout, Re~ -
view the directions and allov students
time to complete it, making it clear
that thete are no "tight" or "wrong"
answers.

Step 2, Discuss student responses, asking them
for specific examples to support their
attitudes,

r | 103
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Title: SIDE TRIPS

Introduction:

be used to reinforce or extend the study of The

State of the World Atlas. The use of a variety
of media and the opportunitias to translate
ideas into commitment can help to round out the
learning experience. Especially for the Issues
activities, it is important that the imstructor
follow-up on the most recent developments.

1. Assign each student a map from the Atlas to
illustrate, either with a collage of photo-
 graphs, a poster, mobile, or a set of symbols.

[~
"

Make a jigsaw puzzle on "the state of the
world," using the major concepts of the book
and the theme of interdependence. Encourage
creativity.

3, Make a bulletin board where students could
put articles or cartoons illustrating what
is new relative to one or more of the 1ssues
raised by the Atlas.

b, Students can maintain a notbook/journal in
which they collect data on any change In an
issue. They could also editorialize the
data.

5. Laminate a set of maps from the Atlas. Give
one to each student, Form groups of 3!55
Give each group 15 minutes to come up with

between two or more of their maps as they can,

104

b1

Mlocate a few minutes on a weekly basis to
a current events contest or a time for
students and teachers to share information
on what 1s new o a glven issue or 1ssues,

finding more recent or more complete infor-
mation. (Sources: almanacs, U.N. sta-
tisties, etc.)

Using resources such as The Global 2000
Report to the President*, assign students

particular maps to draw as they predict
they will appear in the year 2000.

Ask students to write a brief sales promo-
tion or ad trying to sell one of the follow=
ing specialists on the usefulness of The
State of the World Atlas in his/her work:

¢ [xecutive of a multinational corporation

o Official of the International Red Cross
o 1.5 Congresalonal Representative

[ Fafmer‘ in Kansas

¥The Global 2000 Revort to the President, Council

“on Envirommental Quality and the Department
of State. (New York: Penguin, 1982)

1iv
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Handeut #2

LATIN AMERICA: CHECRING OUR PRECONCEPTIUNS Page 1 of

[

3. Chile 1s che most EEChHﬂ*

211l

VOur guess

the volunn at the lef: (PR
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e looking at the Atlas, Then find evidenc
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In general, per capita

i 28 f income (GNP/capita) is
digher In Latin America

e than in Africa and Asia,
Map # .

Y, latin America is 2 net — s
importer of food,
Map v
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PRETEST  EVIDENCE P

ST

EVTDENCE

- f, Feru has the greatest gap
betveen rich and poor of
the Latin American coun-
cries, Map ¢

] 7. In most Latin American
countvies, the urban pop-
ulation more than doubled
betwaen 1950 and 1973,
Map

) 8. Iz Bolivia, over 607 of the
populativn does not have &

£ e i . F i

safe water supply. Map+v__ .

9, The vater off the east coast

of South America is seriously
poiluted. Map ¥ .

— 1l

11.

. Argentina's
grovth decline
between the 1960s an

i

nd
ed

1970s. Map § .

farH

sharp
d

ly

Map #
Map .
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which seem to have the highest

(pose thres countries in Latin Amevica
atandard of

living. Supporc vour chofces with specific
data on these countries from at least 3 maps.

Hishest Standard

of Living Support ing Evidence

Choose 3 countries in Larin America which
seen [0 have che lovest standard of Living.
Support vour choic ces with specific data on these
3 maps.

countries from at least

Lowest Standard

of Living Supporting Evidence

EKCIB,L

wll Toxt Provided by ERIC
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e s

H'LJ
‘l]‘fl
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Lowest Standard

of Living Supporting Evidence

What reasons might you give for the rela-
tive strengths and weaknesses of these countries?
twhat do the richer ones have?! What problens do
+ke poorer ones have!

= £
dart G

List five examples of diversitv in Latin
America based on what you have learned from the

PR N
Al L35,

Qi e o o oo
5‘ — —_= R

Bonus: What two countries are the only ones in
Latin America with a GNP greater than the yearly
income of EXXON? and

7
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sctivities Using
"The State of the World Atlas’

SOUTH ASIA: A REPORT CaRD

The nations of South Asia have faved a variety
of problems in different ways. Using the maps

of The State of the World Aclas, vou will be

"grading" each nation for its achievements in

problems,

st

On the outline map below, label each
country of South Asia: India, Pakistanm,
Bangladesh, Sri Lanka, Nepal, Bhutan,

[

Handout #3
Page 1 of 3

Complete the "veport card" on page 3

by filling in the data for each country un-
der the colunn labeled "test score.” Then
rate each country by grading it 4, B, C, D,
or F for its current status in solving each
problem, Note the specific criteria for
each problem, The first is done for you as
a sample, ’

In order to grade these countries fairly,
what information do you need to know other
than the current information listed in the
chart? (Hint: TIs it fair to grade a stu-
dent only on their test scores at one point
in time? What else do you need to know a-
bout that student?)

How would you find the information you need!

124
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LT

Is it pessiple that
gu gave edch countr
iplain vour BDShEI;

¥
Ex

Considering that nations, like students, have
wique characteristics (such as Nepal's
religious influence in Pakistan), how would this

affect vour evalvatien of their prcgress* Explain

using specific examples.

What map(s) in the Atlas contain evidence of
protest or internal “disorder in the countries
of South dsia? List the map nunber(s), nare(s),

and a brief statement of the avidence.

tepography,

Handout #3
Page 2 of 3

Ts there any connection hetveen the frequency
of protest in the countries of Scuth Asia
(i.e., disciplinary problens) and the "grades”
they féCéiVéd on progress toward solving
economic and social problems?

Is you vere advising the countries of South
Asia in solving their socioeconomic and
"disciplinary" problems, what would be your
main points? (Remember that the ‘goverrments
have linited funds.)

1
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The State of the World Atlas’ Handout #3
Page 3 of 3

o COUNTRIES: etr Pagstan BavcLanes SR1 Lt Near Bruran

ProsLEN #1
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= = - = =Sl s
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Toat seore: Test seoro:

Ceiteriar Adule illiterates as
praportion of popula- | eoor, frade: Crades

tinn oyep age 19 : el Crade:

ProaLEn #l
fnsufficiant Diet;™ Hap #14 Test scores Tost scare: Test seare: Test_seare: Teat, seoce: Test sonre:
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rersen a5 proportiog S e Cpadi rend
: AR PR eadn Crade : Orade: Gratde: firade: Grade:
of estimated daily hrane: Grado: e R 88 e

B ProsLen #5

Inadequate hrusing & warer supply) Tost seore: Test =eore

Tegt acpre: Tost scorn:

Map 430
Criteria: Proportion of popula-

frade: fradn: Grade: iirade: Grade: Girade:
Fian w/m e witer S T T

ProsLEN #6

Test srore: Test score: Test score: Teat apore:

Tonr health care faeilities Trst soafe:

Map 145
firade: Grade: Grade: Girade: Grade:

Criteria: Life expeetaney
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"The State of the World Atlas N
Handout #4
FAST ASTA: THE NUMBERS CAME Page 1 of 3
Part A:
A basic idea in studvinz East Asia is scale. 2. According o Map #3, which countrv has the
Tt iz important to understand the relative world's larg&st population? L
size and dimensions of many factors {n East T
Asian geography, ecenomy and societv. This 3. Wnich country in East A51a has the slowest
activity will help vou set a more accurate ponulation growth ra ﬁigzj
measure o Eazc Asia through comparison vith -
the Unired S[;ZZES.. lge L %ﬁ[:lfL of the World 5. Using the scale on Map 5, about how many
Atlas to find the answers Lo the follunlnwm__ tines the pepulation of South Korea is the
questions (Part A): : population of Japan?  Fhar will
happen to this comparison if present growth
1. The regien of East Asia includes the rates of both countries continue?
following countries. Label each on the _
outline map below. 3. On Map #8, which East Asizn country spends
the lowest propertion of its 8P (natienal
Hong Reng®  Mongelia income) on the military? o
Taivan® Tapan Sorth Korea '
South Korea 5. What is the onlv East Asian countrv with
an energy surplus? (Map #15)
“ Not rechnically considered countries - N
hut treated as such in the Atlas, 7. Has China's Efnwth in Lnéigx rﬁduftiun heen

’-'Jl‘i

consunpt ion” (Hap ?l,)_

rreater or les

8, Dees Japan export more than all of the
other countries of Fast Asia put together?
(Map #22)

9, What country has the lengest life expectancy
" in East Asia? (Map #45) . How
does it compare with the U.5.7

10. Which country has the most serious pollution
in East Asia? (Map #53)

13y
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et L

L In i@7‘§ hav de the inflation rate in ¥aze one nore comparison betveen the U.S. and
with that che or nore Fast Asian countries. Use apy ra
nthe Atlas,

et
[
ey
e
T
=

China's nualear yeapons compare with
- the U5, and ¢ S 1et {nion?

13, The total menufacturing output of the [.S.
is about how manv times that of Japan?
(¥ap #19) | o

J4, Hew does China's production of coal compare
to that of the [nited States? (Map #15)

15, Compare China's populaticn to that of the
United States and the Soviet [nlem put
together, (Map #3)

13¢
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fart B
1. list five trends, or directions of change, 2,
in Fast Asia (the first is completed for
vou as an example)
a. (hina's population growth is slowing
dovn and will eventually stabilize.
5. _ ) ) .
. -
E' - - = P— —_—
85

Predict the consequences of the changes vou
listed before on the qualitv of life within
Fast Asia and on its relationship with the

United States and the rest of the world.

134
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Activities L?lnﬁ

L el fd *ﬁ s* Exﬁ'ﬁ ”'-sr"'-"- ‘*tﬁr

Handout #5

WESTERY EUROPE: THE COMMON GOOD! Page 1 of 2

3, The strength of the Common Market is in

fart A
the diversity of its members' eccnomics,

These five statements about western Europe all
indicate a position. Using The State of the
forld %E;ag f]nd ev1denge to support each of
the scatements. In the space p;dﬁiﬁad take

T

notes on the ev1déﬂcE, listing the maps from
which vou got vour information.

1. Western Furope is heavilv dependent on the

rest of the world for raw materials as well

BXpOLLs, L, Energy-related issues have caused considerable
conflict within and ameng Western European
nations, as well as between Western Europe and

the rest of the vorld,

as for markets for its

Labor migration within Western Eur JpE is

caused by variations in standard of living 5, The projected Soviet oil pipeline to Western
Europe will help Western Europe protect its
leading economic position.

[[ge]

and economic growth,

136
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Activities Using
'The State of the World Atlas'

Part B:

Choose one of the statements above and summarize
the evidence from the Atlas in support of that

position. Organize your data into a convincing

argument. You may want to use diagrams, tables,

or maps to illustrate particular ideas,

89

Handout {5
Page 2 of 2

134
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Activities Using
'The State of the World Atlas’

Handout #6
THE ISLAMIC WORLD: DIVERSITY Page 1 of 4

Part A 3, Which countries are most removed from the
religious center in Saudi Avablal

On the outline map of the world, sketch in
the area that vou think of as the Islamic - o
World.

[t
u

\ How do you suppose the religion of Islam
Map #34 in The State of the Horld Atlas spread to these repions?
shows the dominant religlon in each coun-
try. List at least 20 of the countries L 3 B o
in which Islam is the major religion, " ’ -

M
-

e B L, T ier ;o Map #3, "The State by Population.
" ich countries in the Islamic World have

‘ ¢ larg-st populations? (Be careful to
e —— N read the map for pepulation size rather than

auth rate.)

5. Name two countries in the region which have
e e —— relatively small populations for their
geographic size. '

Yow look back at your sketch on the outline
nap. Using a different color or pencil, draw

in a revised sketch of the boundaries of the - — -
Tslamic World, Describe the boundaries in

-3 sentences below.

ol (e) CTIR 14y
University of Denver




Activities Using
ithe State of the World Atlas'
Handout #6
OUTLINE MAP Page 7 of &

144
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A=tivitiae lising

'The State of the World Atlas’

L]

Part B:

Use the maps in the Atlas to decide if each
of the folloving statements are TRUE or FALSE.
“ist the number of the map you used as proof.
¥ the statement is FALSE, rewrite it to make
it TRUE.

1. Most nations in the Islamic World
have received their independence
since 1945, Map £ ___.

than it does to Furepe. Map ¥

P

3. Most nations in the Islamic World are

food exporters. Map #___.

7. Saudi Arabia sells more oil to the U.S.

9

Handout %6
Page Jof &

k, Most nations in the Islamic World
depend on one or tvo products for more
than half of their export income.

Map § .

5. In some nations of the Arabian Penin-
sula, over 50% of the labor force is
made up of foreign workers. Nap ¥

i

6. Most women in Islamic countries do not
vork outside the home. Map i

I
i B

7. Compared with South America, countties
of the Islamic World have greater ex-

144
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Activities Using

'The State of the World Atlas’
Handout #6
Page 4 of 4

tremes of wealth and poverty (within Part C:
the country). Map ¥

Give examples of DIVERSITY within the Islamic
world for each of chese factors:

Life Expectancy:

8. In general, countries of the Tslamic o __
Norld have experienced rapid urban
growth since 1950, Map # . B
i, e Climate:
9. Natienalist movements by minority o ~
groups against the state have been a :
problen in Islamic countries in the GNP per Capita:
1970s. Map #___.

10, The Soviet Union exported more arms to
the Middle East in the period between e
1973 and 1977 than did the U.5. Map #

B el

140 )
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7
LE MONIE FRANCAIS Page 1 of 4

Comntry 0fficial Name

Yany of the people who speak French do not live

in france, but are spread out all over the world.

Thev have close ties to France, but differ in

their culture in manv vays, This activity should
“help you get an idea of the dive 5't within the ——— -

French=speaking world, You will be using an

exciting new resource--The State QF the sﬁrld - —_— - —

atlas, If vou are not familiar with it, take a o Y rei
. , Wiy do you suppose that so many African

fev minutes to get acquainted with the variefy R
= TRIULES L0 gel atquainie@ v e countries retained the French language even
of information it comtains. U T T )
after independance]

J

Part

L. LSlﬁg Map #33 1n The State of the World Atlas,

list 15 African countries in which French is ; : g .,
A <0 & ! P 2, list four countries in North Africa and the
thé £Il cial 1angu ‘n the list of "States ”
) T 11 es Middle East in which French is widelv spoken,
of the rld following ¥ap #66, vou will find (Lse Map £33)
the fo ial name in ?Iencn of each of “hese T
countries,
_Country Official Name L B
- What was the relationship between France and
these countries? (Differs by country=- you
- - mav need to consult another source.)

| T 143
141 \
(¢) CTIR
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Activities Using
mha State of the World Atlas'

Why do you think French is no lomger an official
laaguage in the North African countries listed!

L3

1. Which two countries in Western Europe have a
linguistic conflict involving Freach? Look up

the names of these two countries in the list of 6

States of the World and list their French name
as well as the name of the country in the other
official language(s),

English French Other Gfficial
Same Name  Name

L, Which part of Asia still has language ties to
Franca? , B

What do you think will happen to those ties under
the present political situation there? Why!

101

Handout #7
Page 2 of 4

List three countries in the Western Hemisphere
in which French is spoken by at least part of

the populat fon,

Using Map #7, list five countries in which
France had military troops or advisors

stationed in 1980,

Ts French spoken by a sizable number of people

on each continent?

1 not, which continent(s) are left out?

150
(c) CTIR
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Activities Using
"The State of the World Atlas'

Past B

There is considerable diversity within the
French-speaking world=-economic, political,

and social, Complete the chart below to show

the contrasts between France and other countries
in the French-speaking world., Choose ocne
French-speaking country for each of the items
listed and compare it to France., Use information
from the maps in The State of the World Atlas.
The first is dome for you.

French=-

France speaking Country

Economic

l. G¥P/head §200 or less

Map #33

85,000+  Niger:

2. Calories/head
Map #44

3. Life Expec-
tancy, Male/
Female, Map
#45

Political

4, Type of govern-
ment, Map #28

Social

————

3, Religion
Map #34

103

Handout #7
Page 3 of 4
French-
e speaking Country

6. Telephones/1000
Map #47

7. Crimes
Map #51

8. Technology
Map #20

What possible conflicts do you sre a5 a result
of this diversity?

.- 104
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Activities Using
"The Statc of the Morld Atlas’

Handout #7
Page 4 of &

Part (. e  Mapt  Wvidence

o
-

The “rench-speaking world retains significant
ties other than language. (Using specific evi-
dence from The State of the World Atlas, list
Five ways in which Franch and the other French-
speaking countries can fulfill each other's
needs. (Hint: Look for relationships in ~

trade, finances, personnel, etc.) The first
is done for you. 3.

Tie  Map  Blidence

l. Religion 34  Zaire, the Ivory Coast, and
other countries share the Catholic
religion with France and probably
have close ties to the French
church.
what do you think will happen to these ties over
the next 25 years?

[ -
-

If vou were the leader of France and wanted to

3, reinforce the interconnections within the French-
speaking world, what types of programs or policies
would you recomnend?

154
FRICT5 105 (c) CIIR

University of Denver




dctivities Using
'the &t te of the World Atlas’
Handout #8
7

EL MUNDO HISPANICO Page 1 of

o
(v}
|
o
| 2
[

Map #33, "Languages of Rule" shows countries

: - e s A in which the official language is not the

L, C§€gs? 10 countries n which ?paalgn is the Janguage of many people in the comntry. List
szltlgl;lan%g%ggi, Fflta Fhe;r Rames bela five Latin American countries for vhich this
vith their official tames in Spanish (see
the list of States of the World in The State
‘of the Yorld Atlas.) o

15 trua.

_Lountry _ Otficial Yame

———— — What reason would account for this situation
in those particular countries?

3. What three areas of Spain have similar problems’
e ——— — (Describe geographic, location or name of the
regions.)

What other language(s) is(are) involved in
——— —————— these areas’

4, Name two countries in Asia and Africa where
Spanish is spoken.

Why were thev Gpenish-speaking? What other
languages do the people speak?

o 150
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Activities Using
'The State of the World Atlas'

Part B:

1. Referring to Map #33, "Languages of Rule,"
describe the geographic distribution of each
of -he following groups of countries:

English-speaking world:

French-speaking vorld:

Spanish-speaking world:

[
-

Using other maps in the Atlas, list similar-
ities and differences betveen the English-
speaking, French-speaking, and Spanisi-
speaking worlds. Include historical,
geographic, economic, political, and

social factors,

15/ Ry

Handout #8
Page 2 of 2

15
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Activities Using
Imhe Seate of the World Atlas’

Handout #9
VENTY TSDUSTRIALIZED COUNG{RIES: wvinu 05 LP Page | of 2

“sfine the tern NIC, or "newly industrializing (riteria  Yap(s) Fvidence

lr—¥

country."
(NPfeapita #2% The per capita GNP of nmost

of the YICs is over $500/vr.
and is groving at the rate
of 3i=5%/vr,
2. List the eignt NICs lHEntlflgE by the World
Sank. '

3, Using anv of the naps In The State of the World
Atlas, decide on five basic Criteria which
separate the NCs from the rest af the develop-
ing world, List your criteria, the numbers of
the maps fran khith you gat vuur lﬁfoﬁatlﬁﬂ,

hetween tha RIC% and che rest @f the develaplng
world. Part of the first criteria is done for
vou as a sample.

loy

159 L -
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Activities Using

'The state of the wWorld 3tlas'
Handout #9
Paga 2 of 2

L, Review vour class definition of the Are there similar factors which might be
characteristics of the middle class. important in explaining the success of the
Wnich characteristics can be most NICs?

easily measured?

Comparing vour concept of the middle class What information is not found in the Atlas

to the concept of the VICs, which charac- which could more fully explain why these

taristics of the NICs are easiest to particular eight countries are experiencing

reasure’ such rapid growth? Where could you find this
information’

Which parts of vour class definition of the What can you predict about the future of the

middle class are most difficult to measure! ¥ICs? How does their future, like the future
of many nerfers of the middle class, depend
heavily on the society around them! Give
sxamles,

162
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Activities Using
'The State of the Norld Atlas’

THE AFRICAN CONNECTION: A FAIR DEAL?

exporters or importers!

[ R

which three African countries have the
largest shares of the food trade?

3. Which other world regions are the best
marzets for food exports?

4. Compare Maps #18 and #44. These two maps
seem to contradict each other. How can vou
explain the famines on Map #44 in view of
the food surplus on Map #187 (See also
notas to Mans #18 and #44,)

5. Map #21 shovs the degree of dependence of each
country on one or moTe exports. What
agricultural products account for the one-
product African economies’

Hand out #10
Page 1 of 2

6. What mineral products are the basis of African

Wnat other minerals are found in substantial
quantities in Africa? (Map #13)

el
-

Algeria and Nigeria have shown rapid erowth in
exports, while others such as Kenva and Chana
have registered a decline,

o B
"
™
2
5
L
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]
g
[
o
=
—
=
oo g
e
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[
=
i
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i
]
=
el
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Activities Using
'The State of the World Atlas’
Handout #10
Page 2 of 2
Tn what ways do the industrialized countries
keep the developing countries such as those
in Africa "down on the farm?" How can large
o _ o corporations and governments of industrial-
ized countries prevent new industries from
developing in other parts of the world?

10, How does Africa as a whole compare in its share 14,
of world trade to the country of Japan’

11, How does Africa, as a whole, comparve to Japan 7 ] o -
in total national income?

1. What would African countries need in order to
develop their own industries’ _ ) o o -

15. How might rav materials producers "fight back?"

13. What evidence on the maps indicates that it would - 3 -
be difficult for African countries to get these
things? (Hint: Think of skills as vell as Has this been successful? Support your answer

capital to invest in industry.) with specific examples.

)
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- . - o Handout #11
GLOBAL HUMAN RICHTS AND WROXGS Page 1 of 1
Part A Part B

On the nest page, list what vou consider are the On the samo form, list two specific questions
Five most important human rights, on & global raised by each map which could be answered
basis. For each right, find at lLeast one map either by consulting other maps or sources.
in The State of the Norld Atlas which offers (Try to make your questions "how" and "why,"
information on the degree to which that right is looking at reasons, connections, patterns.)

available to people in different parts of the
world, List the map number(s) and name(s).
Also, write at least three significant [facts
(extremes, surpriging facts, comparisons,
patterns) which vou learned from each map.

Fomrmanth,

{ (c) CTIR
University of Denver




ictivities Using
'The State of the World Atlas' handout 11

Wiz
Page 2 of 2
E;STIQ‘H? TATETT

BMGN RIGHT MR A NRE  SICNIFIUANT FACIS QUESTIONS RAISED

_ - § S
|
!
|

121 17y
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istivities l'sing

Iy Skate of the Dorid irlas!

HUMAN RIGHTS: 0% TRIAL

Part A:

A nunber of countries have been accused of
serious violations of human rights. Some of
these include the Soviet Union, China, Guate-
nala, El Salvador, the United Kingdon (Northern
Ireland), Poland, Chile, Cuba, the Philippinas,
South Africa, Israel (occupied territories),
Argentina, India, and Haiti.

which you think you would have sufficient
evidence. Using The State of the World Atlas,
find as much information as you can about that
country. Take notes on the maps you used and
on the evidence. Remember to think.of econcmic,
political, and social rights.

COUNTRY:

EVIDENCE:

123

Part B:

Using other sources, do further resesrch or
nossible human rights violations in your 2ountry.
Select the strongest evidence.

Present the argument in the form of a prosecutor's
indictment. Be sure to include the specific
charges, supporting evidence, and a plan for
action by the U.S. government or a UN agency.
Arguments may be either written or oral.

The class, acting as a grand jury, will then vote
vhether or not to indict each of the countries.

(c] CTIR 1 7 d

University of Demver



Activities Using

"The State of the World Atlas
Handout #13

WORKERS OF THE WORLD Page 1 of !

fart A 3. List and briefly explain examples of the impact
_ of these workers "in Flight" on the "receiving
1. Refer to map #38. List below the geopolitical nations."

regions that are affected by the "Flight to work."

Political

2. Referring to other maps in the Atlas, (i.e., #23),

list reasons why people are leaving their home Economic

Political reasons (i.e., belonged to a labor
union and was fired)

Social

——

Economic reasons (i.e., lack of jobs)

4, Vhat impact does this migration have on the
people "in flight?"

Social reasons (i.e., religious discrimination)

174
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Activities Using
iTha State of the jorld Aclas’

=

Js

A major phenomencn happening in most Third 2,

World countries is the vast numbers of people
zoving from the courtry-side to urban centers,
for example, Mexico City, Refer to Map #l3
and other maps to list some of the reasons
for this migration. Describe the impact of
the migration upon Third World nations.

(Use specific examples from the maps.)

b

)

)
It g

Reasons for migration:

Inapct of rural-urban migration on Third
Horld nations:

art B:

For the following questions, use 1-2 paragraph answers.

Refer to Yap #40. Brieflv discuss any corre-
lation between the percentages of the vork
force engaged in agricultural, mining, and

#23), Use specific examples to support your
conclusions,

—
o
ol

Handout #13

Page 1 of 2
Refer to Map #42, Discuss and defend the
correlation, if any, between the GNP per
capita and tha numberical strength of laber
the degree of independence enjoyed by unions
and the tvpe of government?

d.

=

Refer to Map #41. Is there any relationship

between cultural attitudes (religion, social
norns) and women as workers’

17

(¢) CTIR
University of Denver
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vite 5 paragraph

fv el von fake o ostond and support 1t

3
I I R S P B Ty P
woud vy ask and which ki

ves would v consult?

hat give Inrormation

Jqm i i oy mam mon ]
collidy LJODant {J,LJ;TIL‘

174

174 ; 12 fe) CTI7
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"The skife of the World atlas!

REFUGEES: PEOPLE ON THE RUY Handout #13

Lo Hefer to ¥ap #32, "Refugoes,” and other I, Using other maps in the Atlas, identify the

[k
appropriate naps in the atlas. Lisc (with impact of the refugee problem on hoth a repional

i
[
a brief statement for cach) the reasons vhy and global level with respect to politics and
there 1s u refugee problem, In the column economics.

darked Map ¢, write the number used in

gathering information, Régiéﬂ§;7L8V§£

Political

Global Level Map #

Leonomic Map #

50cial

Other Map #

131
(c) CTIR

University of Denver




Activities Using

"I State of the World Atlast

SEPARATIST MOVEMENTS: FROM IRELAND TO INDIA Handout #16

Part C:

Part A

From vour knowledge, identify and list conse-
Refer to Map #61 in the Atlas and list five quences of movements (separatist) on national
nationalist movenents, Classify them ag and interpational political policies. For
separatist, regionalist, or irridentist, example, a nation apolishing its constitution
What area are they in! because of "terrorist activities.” A discus-
sion will follow.
Group name _ Classification area '

CONSEQUENCES:

National Level:

Refer to Map %61 and other maps in the Atlas, International Level:
and list reasons for just separatist movements.

‘ BT

’ 133
o181 " (c) cTIR
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Lo Refer to Mg #lI,

atroad on the part of the [,

e World Atlas!

Look at the sales of arms

5, and the USSR

List the geo-political areas whers there are
List the stratepic and
economic interests of both the superpowers in

significant sales,

th@5§ areas, Use back of this page for ansvers,

using the format below,

ht@ p@lif:i | Economic Interests [Strategic Interests
ical rea | USA | USSR 54 | USSR

ERICS

Hen

13

Handout #17
Page | of 2

Refer to Maps #1l and #12, In one or two brief
statem&nts éxaniﬂe any cgnnectign betwé57
amounts of veapons and conflict wlthin that
region

Refer to Map #28 and list three examples of
governments that are militarily controlled and
that purchase significant amounts of arms in
relation to their GNP,

Refer to Map #8 and those maps relative to social
prograns (health, education), With examples,

see what relationship exists betweencountries that
spend a large proportion of their GNP on arms and
little on their social programs,

J

(c) CTIR
University of Denver
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Activities Using
iThe state of the World Atlas'

I, Refer to Map #9. List nations that balong L
to the "nuclear club" and then list the ten
nations capable of joining by the vear 2000,

Probable Future Members:

Handout #17
Page 2 of 2

Refer to Map #9, List what information the
ap nas which illustrates the need for stra-

1
tegic arms limitations. Based on the infor-
mation (Map #9), list your emotions.

Information

Emotions.

18

(c) CTIR

University of Denver



'The State of the World Atlas'
Handout #18
PONER FLAY Page 1 of 2
Part A: Choose one country from the list below. Using the naps in the Atlas, evaluate the forms @f_
pover available to that country, Rate vour country on the scale for each form of power. Alter
completing the ratings, draw your country's Power Profile, (Make dots, then connect.)
., Tndonesia, Pakistan, India, Mali,

Choose from these countries; U.S., China, Japan, U.5.5.R | fall
West Germanv, Iran, United

Singapore, Egypt, South Africa, UK., Peru, Brazil, Mexico, Kenva,
Arab Emirates, Qatar, Saudi Arabia, Zaire,

Very strong i5
4
4
2
Verv weak |1 - ) o I e

T E e roe
T buew e o gz, 4

locat Lan
Diplomatc ic
Financial
T el e

g I 0 =
T 1
Culctwural

i 5 T T s S
S ra e g Lo
Foowod

19 - (c) CTIR
University of Denver
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Activities Using

'The State of the World Atlas'
Handout #18
Page 2 of 2

It is the vear 2000, The world is facing a severe

crisis caused by the action of fundamentalist

Muslims who have come to pover in the United Arab

Emirates (now renamed the United Arab Islamic

Republic), The UAIR is closely allied with the

see. them spare parts needed to keep their oil
refineries operating, The leaders of the UALR,

in retaliation, blockaded the Straits of Hormuz
(the entrance to the Persian Gulf) and have refused
to allow oil shipments destined for the U.S. and
its allies to pass through the Straits, 4s a
result, the price of oil on the world market has
increased drastically, Natioms in the Third World
without access to alternative forms of energy are
in a precarious situation, Prices of manufactured
goods from industrialized countries have also jumped
Complicating the situation is a split in the Muslim
World between fundamentalists and advocates of a
more moderate approach (imcluding many of the
African Muslin nations).

- | Bl
o 189 | . | (c) CTIR
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activicies

I
"The State of the KWorld atlas

Handout #19

THE VIE0: JUSTICE OR 3LACKMALL? ' Page 1 of 1
The Now International Economic Order (SIEQ) i The mzin points of the NTEO program include the
a program for <conomic dﬁvglapmunt proposed b} following:
the nations of the "South,” or Third World, It
was first drawn up in 1974, when the Arab oil Lo 5% billion of emerzency and long-tern ald o
erbargo triggered a series of international the lexst developed countries (projects for
ceonomic crises that severely affected develop- water and soil managenent, health care,
ing countries. Bv 1980 approximately 120 nations forestation, solar emergy, mineral and ,
had endorsed the program of the NIED. The map patroleun exploration, support for industrial-
helow divides the vorld into Sorth and South as ization and transportation, technical assistance.)

thev will be used in this activity,

[ e}

Increase food production in food-importing
developing countries by irrigation, agricultural
research, use of fertilizers and land reform
programs,

3. Reduce rapid population growth in developing
countries, Bilaterial agreements between migrant
vorkers' home countries and countries of immi-
gration, Establish rights of refugees to asylum
and legal protection; resettlement aid to
countries of asvlum,

b, International management of the atmosphere and

development of ocean resources outside the
exclusive economic zones of 200 miles.

5. Redefinition of security to be more comprehen-
' sive than just military security. Increased
public avareness of danger of the arms race and
its cost to social programs. Special tax on
arnms trade,

6. Social and economic reform in developing countries.
Increased technological training, reform of tax

system and government administration.

i
§ 19¢
141 (c) CTIR
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6 Aetlm ties Using
' 'The State of the Warld Atlas!

Regianal cooperation among developing CGHDEILES

il
-

Handout #19
Page 2 of 2

to support industriallzatlan and tradé- 14, Need to educate public opinion and the younger

generations about the importance of intetna=

Greater partiﬂipatign of develaping countries tional cooperation.
in- prncessing, marketing and distributing

thelr own comodities. - Vorldwide comizdity

agreemen;s to stabilize commodity prices,

Funding for mineral exploration by develop~

~ ing countries.

L]
-

Develameﬂt of an international energy
strategy. Controls on prices of scarce
energy resources; orderly transition to
greater dependence on renewable energy
S0ULCes, ;

LV ]

falr 1abnr standarﬂs.

11, Strict 1nt§rnatinnal code of EEthS for multi-
national Qﬂtparatlﬂﬂs Transfer of more
technology and productive facilities to develop~
ing counttries.

12, FPull-participation of the Third-World in- the
revision of the international monetary system.
Participation of developing countries in ¢
decisions of the IMF (Internatianal Hanetary

13 Subs*antial increase in aid from countries of

Yhe North to the souths ~Goal-of 1% of each - - -
~ country's GNP to development assistance by | g
vear 2000,

145

193
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' Astivitieélusiﬂg
'The State of the World Atlas'
Handout #20

STATISTICS: USE AND ABUSE | Page 1. of 2
Before using a nev resource it 1s a good idea to  _3.%ﬂmmﬂmmmm£ﬁmﬁ£@M@

§ carefully anayze it for its strengths and limi- ‘on Maps 3, #18, #22, etc. to show the
tations., The State of the World Atlas was , relationships between countries and regions
produced to give a clearer picture of some of the most of the world? Explain, using examples, '

the nost important developments in global economice,
pclitirs and society, It can be a valuable
resource, but like any tool, the user needs to
learn which tasks it is most suited for and how

to apply it most effectively.

knsver the following questions based on a care-
ful examiniation of the Atlas, | f
i | 4, Choose one map-and explain how the use of
# 1, In what year vas the Atlas published? - . : synbols and a key effectively illustrates a
’ ' particular set of relationships.

el

2 Examine a selection of maps (at least five)
iz;jJ—~f5;Jthr@ughaut the. Atlas From Wh%%.!???ﬁ,)méfﬁ_mﬁ”:mW
" the data’on the maps dravn? |

5, On Mep 123, the national income of Africa -~ - -
appears very small in comparison with reglons |
such as Europe. From what you know about how
natidnal {ncomes are calculated, how night
this difference be exaggerated?

Do you see any problems with these dates? Explain,
using specific examples.

190 - 19¢
| | : W “ . B
. - | (c) CITR
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Yerivitied Using - ,
?f‘tue World Atlas' :

e [
T

E]

<ap * -9, what are some of the factors that
mi . e the soldier/teacher ratios mis-
I s2ine ‘or particular countries!

]

h@mMMﬁmuﬁmmﬁQW@ME
availeble data.

8, What possible problens might make statistics on-

1l

+ Handout 20

Tage 2 of 3
10. Refer to the introduction. The authors then--
selves 1ist some of the problems of dealing
with statistics. Explain three of them in
your own words.

What sources did the authors use to compile the
infornation on these maps (see introdiction)? x

T

Map #51 inconsistent? N
R __ had b5 o
T T ——J;um: S

9, Why is there no information on Taiwan on a
_ pumber of maps?

12. What possible problems do you see with the sources -
listed in question 117 -

195

149"
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.. Activities Using
© IThe gtate of the World Atlas'
Handout 20
Page 3 of 3

13, For which of the following topics would The 14, From your answers to the questions above, what
~ State of the World Atlas be a most appmpriate do you think are the greatest advantages and
source! Mark those topics (+), For which would  limitations of The State of the World Atlas
. it be least appropriate? Mark it(-). For which  as a resource? B B -
* “would you find some information, but need to '
supplement through the usé of other sources? Advantages  Linitations
Mark it (o), ’ o o )

———

A Crass-culturaliank at the 1960s

 The Pover of Multinational Corporations

Fanily Life in India |

7_TESEﬁﬂdﬁLﬂﬁgmLﬁﬁAmﬁﬁ
~___ China's Development Since 1343 =
C ” | 15, If this Atlas were going to be revised for a
____ Exploitation of Women and Ethnic | second edition:
: Min@rities ' ’
- g —Liist-three-recommendations-you-would-make- -
Global Energy Resources and Consumption . - to the authors for changes in specific maps
e . in general
. Influence of Rellglgn {n the Mlddle Bast™ ~ T T e e e e
_,Tfanspnrtatian Facilities in Africa
" The International Monetary System
b. List two topics you wauldssuggeét for
additional maps:

? S SR ',"ﬁj?if;L;Ti;;fzm;_;;%Lﬁii;;g;f%;mkmﬁﬁ;L2;;:;m =
19'] L | - C University of Demver '
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| Actlvztles UE;ng,
' IThe $tate of the Korld Atlas!

. THE WORLD AS 10U &’ERCELVE 1 S - . Hmdetf2

Please circle tﬁﬁ number on the wnrd geale that best expfesses your views fnr eﬁbh set of wards

\ VTHE STATE OF THE WORLD IS, .."
. |

STHPLE [ S N R S M TN B
Ccoonmre 0 1 2§ & 5 b ] COMPETITIVE
mABL . 113 4 5§ 1 ViR
LARGE T I AT M T T A
ONRMND T ] N D N T TN A

S S S R O R M T A

BT " S SR TN N WU SRERES A . S
INERVATIONLISTIC T 23 & 5 6 1 NNIOMLIIC
INTERDEPENDENT T ~3 3 ks 6 1 DEPENNT
- . N — i o
CFAILING 1 13 ks 6 1 WORIN
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